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Content and Language Integrated Learning (CLIL) is a very popular method of teaching throughout Europe. Most authors pay attention to aspects of acquiring a foreign language and the contents of other school subjects, but very little is done in the area of developing intercultural communicative competences by the means of the CLIL method. CLIL offers great opportunities in developing intercultural awareness, knowledge and competences through other school subjects. For example, different school subjects provide opportunities for the comparison of one’s own and the other culture’s pre-suppositions, pupils learn to critically analyse the contents of lessons in L1 and L2 and gain access to other perspectives, etc. 
CLIL does not only bring revolutionary developments to an existing educational system, but it also creates opportunities for learners to become prepared for a successful life in multilingual and multicultural Europe. Pokrivcaková, Menzlová and Farkašová (2010) state that the concept of CLIL covers all forms of teaching artistic, technical and vocational subjects through teaching in a language, which is not the mother tongue of pupils. They also claim that apart of foreign language communicative competences, also intercultural competences are developed by appropriate use of the CLIL method. 
Luprichova (2012) also mentions that the CLIL method is an efficient way of improving learners’ communicative competences and their ability to use language in different cultural and linguistic environments. She states, that CLIL is a “two in one” method, which can enhance motivation towards foreign language learning aswell as the attitude towards other subjects. And through learning various school subjects in a foreign language, learners can develop the ability to start thinking in that foreign language.
Coyle (2010) emphasises that learning foreign language is not about learning and  drilling into students grammar and vocabulary. Today, the aim is to create a classroom with natural situations for language learning. The use of a foreign language in natural situations can enhance learners’ motivation and interest towards foreign languages. It is the naturalness of integrating learning both a language and other subjects simultaneously, which is the strongest attribute of CLIL. 
	There have been some theories and models developed, which combine intercultural communicative competences and the CLIL method. Not all of them specifically name the content learning as CLIL, but the description and notion is very similar to CLIL and that’s why I include and present them in this paper.
Dakowska’s (2004, 2007) concerns is the use of the CLIL method in acquiring the intercultural communicative competence. She states that bilingual teaching is an efficient method of teaching in order to acquire the target language and content subject learning objectives. Dakowska claims that by using the CLIL method, i.e. by teaching other subjects through the foreign language, learners develop intercultural competences, which are essential for life in another culture. This is especially important in today’s age with the increasing importance of globalisation. This is one of the main reasons why CLIL is extremely popular throughout Europe. Pupils also learn to critically analyse the contents of lessons in L1 and L2 and gain access to other perspectives. Dakowska’s research in Poland proves, that children learning in both, the mother tongue and the foreign language, are more able to understand texts, analyse them into depth and interpret them. She claims that CLIL is the most efficient form of teaching when learning a foreign language. 
According to Pokrivčáková (2008), CLIL covers all areas of education including academic, artistic, technical and specialized subjects through the means of a foreign language, but also helps to develop intercultural communicative competences of learners. The foreign language is a mediating tool in learning the contents of other subjects. Cultural aspects of the target language country and content of the subject can be combined. For example in a physical education lesson, children can be practicing in English typical English games and sports (three legged race, sack racing, cricket). Here, the learners would be practicing the new sport, necessary vocabulary and also cultural aspects of the target language country.
Byram (1997) also suggests ways of learning a foreign language in other curricular subjects, which has parallels with the method of CLIL. The foreign language becomes a medium of instruction of the particular subject, and not the target. Different subjects provide opportunities for the comparison of one’s own and the other culture’s pre-suppositions, e.g. the history lessons can offer different interpretations of the same historical events (the example of the patriotic story of Joan of Arc would have two versions, the English and French, which would understandably be quite different). Learners acquire general knowledge, which could become relative on the bases of specific examples, which would consequently include the critical reflexion of their own society’s “general historical truth”. This model engages foreign language teaching/learning with the contents of other subjects, including the development of intercultural competences.
Hallett (1997) developed a model, the “Bilingual Triangle” of acquiring intercultural competence in bilingual education. He focused on three factors: facts and phenomena about one’s own country and culture (L1 culture – pupils have to know their own country and culture in order to understand foreign cultures), facts and phenomena about the target language country (L2 – pupils should be taught about different cultural aspects of the target language culture with regard to other perspectives offered on historical, present as well as future matters), culturally dependant, intercultural and global phenomena and facts (intercommunity). This means that students have to concern themselves with culturally independent, cross-cultural and universal aspects in a globalized world, comparing similarities as well as differences. This model of the Bilingual Triangle is closely connected with the method of Content and Language Integrated Learning (CLIL).


Figure 8: Hallett’s Bilingual Triangle Model (1997, p. 2)

As was mentioned above, the CLIL method is mainly subject teaching in a foreign language. It is the teacher’s task to teach a subject such as geography, maths, history, PE, citizenship or other subjects in a foreign language. CLIL and culture can be very effectively combined, but it should be remembered that culture does not make CLIL, that culture is an additional, motivating and suitable part of the CLIL method. It is not every topic or lesson that culture could be included. However, I believe that cultural aspects should be included in a lesson, where it is appropriate. 
	I mention here examples of implementing cultural aspects into the curriculum of various subjects of the fourth year of primary schools. For example, the national curriculum for the subject of science in the fourth year of primary schools recommends the topics of seasons and weather. This topic is a great example of including several cultural aspects into the lessons. Pupils learn basic vocabulary of seasons and types of weather. Concerned with the names of seasons, a teacher can point to the cultural difference between British and American English. For example, the different names of the third season - autumn and fall. Autumn is a British word of unknown origin and fall is an American word meaning falling of leaves. A teacher can also explain to pupils about the typical weather in Britain, that it is a rainy country, can show pictures, play videos and teach some of the rich vocabulary expressing rain (drizzle, mist, a shower, hail, sleet, etc.). However, this fact of rich vocabulary expressing wet weather reflects the influence of culture (reality) on the English language. Also, teaching pupils idioms, nursery rhymes or tongue twisters can be motivating and fun. For example the phrase “it’s raining cats and dogs” can be very and funny for pupils, especially when compared to the Slovak equivalent “leje ako z krhly”. Also a nursery rhyme “Rain rain go away, come again another day” is a frequently used among British children and can be motivating for the Slovak pupils too.
	In the art class pupils can be creating greeting cards and learning about different types of cards and their importance in the British society. Sending cards is a very important cultural part of British lifestyle and pupils can discuss and compare the types of cards in Slovakia and the UK and whether Slovaks put so much importance to the greeting cards. By learning about different greeting cards, pupils can create a collection of Valentine’s, Birthday, Christmas, Invitation and Thank you cards. 
	In reading lessons pupils can be familiarized with types of books and literary texts for children in English. A teacher can introduce some of famous English authors and their books. Some authentic literary texts for children can be read, or even listened to. Literature and culture are closely related and Žemberová states in many of her works (2010, 2011, 2012), that by reading literary texts learners acquire knowledge about culture and society of the target language nation. Great example of authentic literary texts can be nursery rhymes, picture books, fairy tales, extracts from children’s books, etc. Making reading more interesting some interactive techniques can be used, such as dramatizing, role-plays, retelling a story, finishing a story, acting out a song or a story, reading and drawing a story, etc. An example of a famous nursery rhyme “Ring Around the Rosie” (Ring-a-round the rosie, A pocket full of posies, Ashes! Ashes! We all fall down) can be read, sung, or acted out. A teacher can explain and discuss the historical connection with plague (Black Death) in Britain and also the fact that this nursery rhyme is known by every child in Britain and it is commonly sang and danced to. 
	In mathematics, pupils can be taught basic vocabulary for adding, subtracting, multiplying and dividing. The cultural teaching here can be about different symbols for multiplying and dividing. For multiplying pupils learn to use a “dot” (3•3) in Slovak and in English it is an “x” (3x3). For dividing in Slovak a symbol “:” is used (9:3) and in English it is “÷” (9÷3). Interesting cultural point is the fact that the number “0” has several names, depending on the context (zero – temperatures, oh – phone numbers, years, room numbers, bus numbers, after decimal point, nil – football, love – tennis, nought – before a decimal point). Another example is about how to write decimal numbers in English and comparing the way decimal numbers are written in Slovak. That the English language uses a dot (2.5) and the Slovak language uses a comma (2,5) to separate decimal numbers. Another example is that the English language uses a comma between every thousand (1,000; 100,000), while Slovak does not. There are more examples which are culturally specific and different from Slovak. 
[bookmark: _GoBack]	The aim of this paper was to show a connection between using the CLIL method and cultural teaching. As it is recommended by many scholars to combine the two, there is not always a possibility to use culture in every subjects or topic. However, I believe that culture should be included whenever the subject and topic allow it. I give here several suggestions for cultural teaching within CLIL method at a primary school level. 
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Resumé
Metóda CLIL sa stáva čoraz ďalej populárnejšou po celom svete. Väčšina autorov však venuje pozornosť prepojeniu jazyka a obsahu predmetov, ale málo autorov venuje pozornosť rozvoju interkultúrnych komunikatívnych kompetencií v prepojení s metódou CLIL. CLIL poskytuje možnosti rozvoja interkultúrneho povedomia, vedomostí a kompetencií v rámci učiva rôznych predmetov. Dakowska (2007) hovorí, že CLIL je efektívna metóda, ktorou v tom istom čase žiaci získavajú vedomosti z rôznych predmetov a cudzieho jazyka a súčasne rozvíjajú svoje interkultúrne kompetencie. Byram (1997) vysvetľuje, že cudzí jazyk sa stáva médiom pri učení sa rôznych predmetov, na ktorých sa naskytuje príležitosť pre porovnanie vlastnej a cudzej kultúry. Podľa Pokrivčákovej (2008) pomocou metódy CLIL sa rozvíjajú aj interkultúrne komunikatívne kompetencie učiacich sa, kde sa obsah predmetov môže kombinovať s kultúrnymi aspektmi jazyka cieľovej kultúry. Cieľom tohto príspevku je poukázať na možné prepojenie metódy CLIL a učenia kultúry. Odborníci odporúčajú zahrnúť kultúrne aspekty do vyučovania pomocou metódy CLIL, avšak upozorňujú aj na to, že nie vždy je to možné a vhodné. Na druhej strane je vhodné zahrnúť kultúrne prepojenie a porovnanie s domácou kultúrou tam, kde to téma umožňuje. V druhej časti môjho príspevku zahŕňam návrhy na prepojenie jednotlivých predmetov vyučovaných metódou CLIL a kultúrnych aspektov pre prvý stupeň základných škôl. Príspevok prináša čiastkové výsledky projektu KEGA č. 036UKF-4/2013
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