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INTERCOMPREHENSION AS A METHOD OF TRANSLATORS' AND
INTERPRETERS’ TRAINING

i, 'rof. Dr. Katarina Chovancova
| llel University in Banskéi Bystrica, Slovakia

RACT

i language teaching methodologies make a frequent use of linguistic know-how.
ieamprehension, or interlinguistic comprehension, may be a part of it. The aim of
Jiper is to present the concept and see its utility in translators and interpreters
iy keeping in mind that the theoretical and methodological framework for
iglitening intercomprehensive (receptive) skills of translator trainees must always be
sluped in a close connection to the translatological basis.
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RODUCTION

atles of foreign language teaching often successfully use linguistic knowledge. It is
{hat the theoretical basis of general linguistics is useful, among others, for
litors and interpreters-to-be. Of course, simultaneously, it is necesary to keep in
ul (he quality of their translatologic training. Among linguistic knowledge in
wlitology, we can imagine intercomprehension. The aim of this paper, proposed as a
\liuntion and a partial reformulation of our reflection on the perspectives of
Iislntors” and interpreter’s training [1], is to introduce the concept and to ask whether,
it ind how it can be useful to streghten receptive skills of the future translator and/or

_5 AT IS INTERCOMPREHENSION?

vomprehension is the way of communicating in which communicating subjects use
wnpes unfamiliar to their interlocutors. In spite of the difference of codes,
unication happens successfully and does not need ameans of mediation.
Iereomprehension is perceived as a component of the communicative competence, as

aimunication strategy and — more generally — as a methodologic approach available
felpn language teaching.

wreomprehension is the capacity to understand a foreign language and to come to
u with an interlocutor using a language different from ours. In order to develop it,
must arm ourselves with knowledge about parency relations between languages,
ilifferences and similarities and to improve our skills in reception of the unfamiliar

unge(s). A Portuguese expert F. Capucho, referring to the linguistic tradition of
-ﬁmﬂct’s Geneva school, underlines, while defining intercomprehension, the
portance of multistratic discursive competence of the language user. This
inpetence, if it is developed, can be a basis for a successful reconstruction of meaning
_muililinguai communication and a basis for new pragmatic treatment of the message
{lie sense of obtaining perlocutive effects [2].
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mercomprehension of several language groups actively used in Europe has already
won realized. Romance languages are considered as very appropriate for this kind of
Mitdics. The same would probably be true for Scandinavian, Germanic and Slavic
Wipuoges. However, to this day, Slavic languages are the less researched and
ilercomprehension has been the less applied in their teaching in comparison fo other
lnpuage groups. ;

countries where unfamiliar languages are spoken. It is astrategy that i
spontaneous commurtication behaviour.

INTERCOMPREHENSION-BASED FOREIGN LANGUAGE TEAC
PRACTICES

In the field of methodology of foreign language teaching, intercomprel
represents a relatively new approach that can be designed as plurilingual. Basically,

Inlercomprehension, i.c. construction and deepening of receptive skills in foreign
lunpuages, consists in the fact that we lead the learner towards a reflection on language
il towards acquiring strategies which will enable him/her to understand, partly or
olilly, exolingual production. Among these strategies, there is comparison,
Ilentification of similarities, inferring and getting to know linguistic norms and rules.
tions of positive and negative transfer, fransparency and transparent zone are crucial.
e most frequent types of activities and tests are reading comprehension tasks centered
i1 (he overall comprehension of the text and/or on comprehension of details, aiming at
understanding of selected words and segments of the text. A lot of tasks concern lexical
litions between words. Of course, they are reatized on the background of contrastive
Wil typological study of languages. This kind of systemic approach is applicable even in
iy tightly culturally bound fields of study such as lexicology, terminology and
ihinscology. The importance of interlinguistic study od phrasemes as ,,images of the
World* [4]. for instance, has been demonstrated from ethnolinguistic and cognitive
[etspective [5].
lercomprehension can be worked at every level of curricular and extra-curricular
ipuage teaching and learning. However, so far it has been done mainly at its Jower
luyels (the most often at primary school). Apart from that, it is often present in the
wher training  university programs. Still, it seems useful to wuse the
nlercomprehension-based approach in university programs other than educational ones,
languages or even between distant ones. All this is obtained through texts ely those focusing on learning language for specific purposes, translation and
undersiood or ideas to be formulated. The approach is based on the fol Wilerpreting study programs and interdisciplinary study programs of applied linguistics
presumptions. First, every language is learned on the background of already exijll 1t tre becoming an integral part of the study offer of many colleges and universities.

linguistic and communicative stock. Languages that bel to this st i i . o : . ;
apgnsilive or negative wayL Second, th!::': im ofiau(;zr:gge (zeaci;i;;c:néntf trunslator and/or interpreter working at his intercomprehensive skills can .pnsmbly
2 i . .

Al ) 3 ; A ; - itonden hisfher sphere of activity. Above all, we mean those who work as assistants at
?:Somfl]u:mqltj)sclio :;I;tel%;::l:fsilisc egg\i};;ggzs :,3;522;‘;; hiifo;:;gx;eir;%:gg:ul;z% g Aitlous positions in firms, enterprises and business societies. Their work 1_11akes them
deliberate or subconscious transfer realized by the subject makes an in[‘iucnm;, ol Jeiond to very heterogeneous fiemands and tests th; ﬂexlbllu_y of their reactions even in
components of his/her plurilingual portfolio. This influence is bidirection Slitntions that do not necessarily correspond to their profile (in te;:ms of their languages
dynamic, controlled to a various degree depen;ﬁng on the status of language ¢ : | expertise). Translator and interpreter ofien takes care 'of the daily agt:ndil and can be
contact ;nd on the values they repmsa;nt for. the languads user. hitercorton Junsibly confronted with an unfamiliar Ianguage at any time. He/she may find use.ful to

o ’ P ilopt transfer strategies and to improve histher awareness of transparent zones in the

i i e i g i Of‘lme.ﬁbr.cm?’ oatnlywhon it Eori Anknown languages on the basis of general knowledge of linguistic evolution and
languages. Finally, code mixing and code switching in foreign languages teaching | Ipuage systems
/ linguage systems.

learning are fully accepted. These strategies can contribute to gain new knowl
about the foreign language and in foreign language, without denying the importang
linguistic norms in different languages.

IMPROVING INTERLINGUISTIC AWARENESS
The concept of intercomprehension appears in language teaching methodology
90s of the 20" century and its meaning is progressively enlarged from multilis

reception between related languages through multilingual interaction of
languages to multilingual interaction of distant languages. A vast amount of rese

language teaching and learning does not have to be limited to accumulating li
facts, but should be based on anew approach to discourse as a translin |
phenomenon.

Intercomprehension, as an approach to language education, differs from traditional ¥
of foreign language teaching in several aspects. First, traditional ways of tea
suppose that the language will be learned from the beginning. Previous kno
makes us ,false beginners® which is sometimes seen more like a complication |
a facilitation of the language acquisition process. Second, language teaching
aims at — though it is rarely reached — acquiring the language competence of the i
speaker. Third, the student is advised to be cautious when it comes to simill

between languages, as it might be ,red herrings®. It is recommended to use the [0 {
language as much possible, the use of the mother tongue of learners being confined
certain very strictly defined cases [3]. :

Intercomprehension, on the contrary, gives the possibility to overcome ff
between languages, to discover similavities and common points between

1w to apply intercomprehension in order to develop linguistic awareness of the
lunslator? How to arrange knowledge of linguistics phenomena so as to be helpful to
Iilercomprehension of the future translator and/or interpreter? Let us illustrate these
Jjuestions by an example.

Wihen studying morphosyntax of the chosen language, each translator trainee gets some
uwledge of contrastive-linguistic nature about the verbal aspect. He/she learns, for
ltance, that in Romance languages imperfect tenses are opposed o preterite tenses, the
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wlish, The possibility to develop receptive skills in several languages without aiming
oli perfect mastery will arise the interest in discovering languages.

{he polarization of the declared and the real language politics in our V:;rcte:;;;s,
sumprehension will certainly find its way to ﬂ_w_ Euro_pean fereitory, . .zjre : a(;
Hngualism of the individual, opposed to the multilingualism of the society is set a
lijective, Yet, what plurilinguism do we mean? Certainly npt the_ one that oogspts u;
Mg together several monolingusims*. We mean the one in which one plurilingua
I : i i
jietence associates, motivates, manages and broadens the dynamics of language
Luniees available to the individual.

former expressing continuous (progressive, imperfective) actions, the latter punctuil
habitual (perfective) action. Despite this knowledge, presented to translator traing
aseries of linguistic facts, hefshe rarely gets back to it actively later, in hiy/
translating practice, to use it as a cue to decipher unfamiliar texts.

‘We should make the future translator and interpreter (let us think of him/her as a ni
speaker of aSlavic language and having a Romance language as target) awi
relations of parenthood between languages showing him/her the real complexit
syntactic and semantic relations. The point of reference is simple. Verbal aspu
a grammatical category that receives adifferent kind of realization in Rom
languages and in Slavic languages. Slavic languages have formal, lexical-morphologl
indicators of aspetuality [6]. Most often, they take forms of independent lexemen, .
clements observable in the surface structure of the language. The semantic oppositial INCLUSION ) roach 1o teaching and learning, based on the
not necessarily expressed in the morphological structure of the word by the preser ¢ nm|?rchcnszm1, as a ffew appof‘the individual with the aim to develop receptive
flective (conjugation) affixes; rather it is expressed by derivation affixes. On th lization m“»languagf: r35s%l;mes, s {0 strenghten plurilinguism in a direct contact of
hand, in Romance languages, there is a certain kind of relation between the categol g -“k“lls 5 Onflz"hoel ?:gf;cresﬁ;f:lates his'her capacities, searching for a logic of
patbil mepettibad i Gelbpury O Serhet eme. Tue i oppos. RE Bl e, e familiar and the unfamiliar language and improves hisher
imperfectivity and perfectivity shows mostly in the morphology of conjugul " Iiudes betwee tanding in concrete situations of communication.
paradigms, and clearty in the system of the past tense forms. However, this relatiof Lasional background and understanding

fess often expressed in the surface structure than it is the case in the Slavic langui (RENCES
The presence of a verbal morpheme indicating aspect is rare. The oposition bely - 5o G . i
imperfect and preterite tenses is an example illﬁsmfting the surface vis?ibility of aup hovincovd K. & Reichwalderova E. Vyufitie '"wékomk‘;mge:iiavh;;zjorg?l
Still, it represents only one aspect of aspectuality, which yet becomes the core ol v prekladatela-timognika, Preklad a timocenie X1, Banska Bysirica,

verbal aspect presentation and one of the main questions of the semantic synii tuily, 2014 (in press); il y
Romance languages in school and university practice. The fact that the verbal asped| fiicho F. Linguas ¢ identidades culturais: da implicagdo de politicos € (socio)

PE e i : : p 5 Can ibola Editorial, pp.
Romance language is often identified on the basis of lexical or contextual men i, A linguistica que nos faz falhar. $30 Paulo, Unicamp, Pardbola Editorial, pp
almost completely lefi out [7]. 2004

f \ -

We suggest to present questions related to verbal aspect to a translatology studen Alvirez D. & Chardenet P. & Tost M. Lintercompréhension et les nouveax ._:igﬁs
adifferent way: as an interaction of different kinds of means of expression, 0 o langues romenes. Paris, Agence universitaire de la Francophonie — Union
stated above. Besides, why shouldn’t we give the translator traince asyste W 2011

o e ) . . . ¢ ) L i ] ] o
comparative-contrastive, typological or areal view of aspectuality? We are convil B ice: Rubio E. La valoracion de ‘el otro’ en la fraseologfa alemana, checa,

that in the case of Romance languages, knowledge of conjugation paradigms ] . : ‘ol. 34/issue 2, p. 149-169, 2013,
imperfect and preterite tenses would be useful not only in the studied language, b il ¢ inglesa, Etudes Romanes de Brno, vol. B !

in other languages belonging to the Romance group. If he/she understands sysf
solutions applied to the verbal aspect category in most languages of the same langu
group, instead of having a limited of only one (or two) language(s), as it often the ¢
given the study possibilities and choices, we can definitely expect an improvement.
interlingual communicative competence. In this way, a basic knowledge of
morphology in Romance languages (the same is true for the Slavic languages) W
represent a solid basis for identification of transparent elements in unfamiliar lang

A “POLITICALLY CORRECT” SOLUTION

Why should we speak about intercomprehension? Given the more or less posll
attitudes of the political and educative actors in our societies towards the Eny
language and given the less favourable position of the Romance, Germanie, Sla
other languages, promotion of plurilinguism and multilinguism needs adequats
that will prove their efficiency in motivating students to study other languages

ullérrez Rubio E. Aproximacion al estudio cognitivo plurii'mg_ﬂe de ta ﬁasegk‘)gia'
i imagen del mundo, Lingiifstica XL : el lingilista del siglo XXI, Madrid :
Wilingiistica, p. 87-91,2012. o
orii  vi ali i slovenskej  jazykovede,
Imové K. Ku kategorii vidu v mllansk(_ej a s ; ;
Ru::m LXIII ¢ siudia romanistica, Bratislava : Univerzita Komensleého, p. 49-57,

mova K. L'aspettualita verbale tra l'universale ¢ lo s?ef:itica, Lingue :'e!reramrz
W | stato attuale e prospeftive. Rome, Aracne Edu!'w:e. p. 187-198, 2011 an
Sivl, K. Questioni di aspetto verbale. Rome, Aracne Editrice, 2012.
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