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“A teacher is a compass that activates the
magnets of curiosity, knowledge, and wisdom in
pupils.”

Ever Garrison

ABOUT THE BOOK

This book offers a range of answers to the questam to teach English as a foreign
language. The answers are directed to trainees sathe knowledge of general
pedagogy, psychology, general methodology and dpwatntal psychology. In other
words it is a guide to methodology — to what migiotk in the English classroom.

The book will provide trainees with elementary grlides how to approach presenting
and practising basic areas of English as a forlEigguage in primary and secondary
schools. However, it is not the source about thletrand only way to teach. There does
not exist anything such as an ideal teaching metlogg and every teacher should be
aware of as many options, approaches and technéguesssible.

The book comprises eight units each focusing orffarent area of ELT methodology.
Each unit enables trainees to get familiar withido@pproaches and techniques of
presenting and practising the target area sucloeabulary, grammar, pronunciation,
receptive and productive skills and culture. Agasin general theoretical guidelines
each unit offers example tasks and activities fooment English course books, review
questions which are linked to essential pointshe text. Recommended literature
provides trainees with an opportunity for self-stwthd deeper understanding of the
theoretical base.

We hope trainees will integrate the knowledge ithieir teaching and the book will
become “a spring board” on the path to becomingkeat teachers of English.

Eva Homolova






TEACHING VOCABULARY

In this unit you will:
« differentiate between receptive and productive botary
* learn aspects of words

 get familiar with techniques for presenting the meg, form, grammar and use
of a word

* get familiar with types of exercises for vocabulprgctice

Keywords: receptive and productive vocabulary, aspects ofwbed, presentation
techniques, translation, use and grammar of words

1.1 Importance of vocabulary

The language system is complex and learners nebd tuided through vocabulary,
grammar and pronunciation.

Vocabulary is of great importance for mastering lisig It is obvious that one cannot
communicate effectively without knowing a certainaunt of words (lexical items)

In each language thererisceptive vocabulary— words that we understand in reading
and listening but we may never produce in speakimgwriting. Productive
vocabulary can be defined as words that we frequently andectly use in
communication. Obviously, most people’s receptieeabulary is much bigger than
their productive vocabulary. Thus the languageheabas to consider the fact that not
every English word a learner encounters in theolesall necessarily become a part of
their productive vocabulary. In the process ofieag English, words move from one
group to another.

Knowing a word is far more than just being abl&amslate it into one’s mother tongue.
When the teacher presents a new lexical item,lsldo present tHellowing aspects:
* Form — how a word is spelt and how it is pronounced

* Meaning — what the word means (in different cotgex

! Lexical item can be a single word, a phrasal verb (put up), a word phrase e.g. never mind,
two or more words that go together to make one meaning (a litter bin, a paper clip).



* Use — how the word is used; in what situations @mtexts, collocations (which
words it collocates with, e.g. make decisions /tddeisions

o Grammar — it is important for the learner to knowether it is a regular/irregular
verb, countable/uncountable noun, regular/irregplaral etc.

The selection of vocabulary for teaching is basethe following criteria:

Frequency: in everyday communication some words are used mwibe@ than others,
e.g.drink, gocompared taliminish, leash

Coverage: some words have just one meaning (e.i@@ while others cover more
meanings (e.chead

According to Gower (1995), we should teach:
» The “easy words before thedifficult”;
» The concrete before the abstract;
* The more frequent before the unknown;

* The most generative (all-purpose) before thoselthe¢ a more restricted use.

1.2 Teaching the form of a word

All aspects mentioned above should be presenteetheg As far as the form of
English wordsis concerned, spelling and pronunciation are ngy dar learners as
there is no consistent one-to-one relationship betwthe sound and the grapheme. In
English there are more phonemes than graphemes.

In the first step the teacher should pronouncevibed clearly several times, later
learners repeat after him/her in chorus and indiilg. The teacher should pay more
attention to words with sounds that do not exissliovak.

In the second step the teacher writes the wordherblackboard, learners copy it and
later use controlled and free writing exercisegames.

Some words are similar in spelling but differ inopunciation e.gthought, tough,
through etc.

1.3 Techniques for presenting the meaning of a word

Here are several techniques for presenting the imga a word. The choice depends
on the agel/level of learners, the importance obedywvhether the word is concrete (
pen or abstractgoverty, the time available in the lesson and the contexthich it
occurs. Several authors (Hadfield 2012, Harmer 2Q022005) stress the importance



of presenting words in context e.g. full sentengangples, dialogues, or texts for
developing reading/listening comprehension.

Many words have different meanings when they aeel urs different situations e.g.
 Giving examplesfurniture = bed, table, armchair, sofa
» Synonymsdifficult — hard/demanding; angry/irritated
» Antonymsdeep/shallow, nice/ugly, clean/dirty
* Translation should be used with more difficult, abstract antbiguous words
* Visual representatiarpictures, drawings or real objects:
* Mime, gestureverbs such as walk, drink, tiptoe

* Definition/explanation:custom (n.) = a common practice; the way people do
things year after year

* Giving examplesvehicle= car, van, ambulance, bus, taxi

* Scale: boiling- hot-warm-cool-cold-freezing

.?9 Task 1

Analyse one unit of any course book and find ouictvitechniques are used to present
the meaning of new words. Make a list of tem anveé gixamples of new words.

After presenting the meaning of a word the teadmks concept questions The
presented word should be used in questions.

Example (Gower, 1995, p. 150)

The teacher has presented the wdrdiltling”
Examples of concept questions:

* Is our school a building?

* What are buildings made of?



« Can you give me examples of other buildings?

« Do animals build buildings?

-? Task 2

Make a list of three nouns, three adjectives angetiverbs the meaning of which can
be presented through mime/gesture. Try it out arr golleague.

NOUNS

ADJECTIVES

VERBS

To become a communicatively competent user of Bhgliearners need to develop
study skills that help them to record, rememberraedll new vocabulary items.

It is useful if learners create a system of regaydnew items in their vocabulary

notebooks. They can also use small cards with @ worone side and its meaning on
the other side. Learners can record either a &aaslor a definition and an example
sentence with the new word. The method they chategmends strongly on their

preferred learning style (visual style, auditorylestetc....) and the learning strategies
they employ.

The most common way of three/column method (woapnciation/translation) can
be replaced by other possibilities: organizing vgoedtcording to their meaning e.g.
words for description / movement, feelings) or byidqfood, health) or, word class
(work, worker, working)Strakova, 2005).

It is advisable for the teacher to present new wandexical sets/word fieldsand for
learners to keep records of them. Lexical setsnvarels recorded in groups related by
topic with relationship represented visually:

10



Other useful means include mind maps and label&dnes.

11



To make the process of memorization easier theh&zatan use the following ideas
(Bowen, 1994):

e Association with another word in L1: sister/sestihaee/tri; banana/banan

» Association with subjective positive/negative fagh, e.g. meals we like/dislike,
sports etc.

* Some words are memorable in and of themselves,traffic jam, jeopardize,
black and white.

» Association with a mental image or picture
» Any visual support (pictures, drawings, use of aodal pencils).

» Association with a situation, topic or story. Thentext in which a word is used
makes remembering it easier, e.g. a funny stojgke, a song, etc.

1.4 Practicing and recycling vocabulary

Remembering and recalling new vocabulary is a Ipragess. Even if learners can
remember and use new items by the end of a leilseynmay have forgotten them by

and consolidate vocabulary. They can be both o@dheitten.
Examples:

Write following words into columns:armchair, basin, bath, bedside table,
bookshelves, carpet, coffee machine, computer, ecpokutlery, mirror, desk,
dishwasher, oven, pot, sink, soap, sofa, tap, towelthpaste, wardrobe, washing
machine.

KITCHEN | BATHROOM LIVING ROOM STUDY BEDROOM

Look at the picture. Circle the correct words tonpdete the description.

12



Look at her! Where's she going, do you think? Shetsa nice greyshirt / coatwith &
belt / necklacelt looks good with héjumper / jackeand' skirt / trousers | like her
handbag / ringtoo. And look at thatscarf / stud- it's very long and it looks warm. Do
you like hef boots / trainerg | like them but | don't think I like the colour.

(fromFor Real elementaryp. 162)

13



Clothes and accessories

Complete the crossword.

Across

11

(from For Real p. 162)

semi-detached house @ cottage @
block of flats

terraced house @

detached house @

|

(fromNova maturita z angitiny, p.16)
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round floor ® holiday ® home & homeless ® housework |

- - ‘\\\
accommodation @ ads @ appliances @ block w

g
@ rent ® spacious @ tenants @ upstairs

>4

1. There was nobody at when
| came from work.
2. We usually spend summer in our
home on the lake. I'm getting

bored with it.

3. Many people end up sleeping
in parks or at abandoned buildings.

4.There's a shortage of cheap
for students in Prague.

5. What's the on that flat?

Is it very expensive?

6. My flat is in a modern in
a residential area with good transport
facilities.

7. | checked the classified in
the local newspapers before | found a
suitable room to rent.

8. My grandparents live on the
while | and my parents live on the first

floor.
9. We have a guest room in the
attic. It has a beautiful view on the village.
10. | hate doing . | think washing

the dishes is the worst.

11. The Smith family consists of seven people;
that's why they are looking for a

house.

12. What household have you
got in your new flat?

13. All the are unhappy about

the increase in monthly rents.

I Careful ! You can rent or hire a car and you can
rent a flat but you cannot hire a flat. You can also
have a flat for rent or to let (= k pronajmuti).

(fromNova maturita z angttiny, p.16)
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Example 6
Write the name of each food under the word that tbescribes it.

bread, chilli, cranberry, grapefruit, lime, potasglsa, sausag
rice, pasta, tomato, meat

)

BITTER BLAND SPICY
LOOENE - ) ‘aathome
2 pay ’ b the dishes
_ 3 share ) ¢ the table
(4 make ) (d your bedroom
5 feel | e a deposit j
6 lay f kitchen facilities
7 wash : g the bed
(Btdy 5 ) 0 CENNE
Llaw) (EJee) (ks 4) )
6) 7). (8.

(from Nova maturita z angttiny, p. 16)

1.5 Dictionary work

One of the skills language learners benefit fromefiective work with various
dictionaries. The teacher should provide learneith wstructions on how to use
dictionaries, e.g. what kind of information is iaded in the word entry. There are
different kinds of dictionaries for different ageogps and levels: picture dictionaries,
monolingual, bilingual, pronunciation, etymologicgtlc. Our learners most often use
visual, monolingual and bilingual dictionaries. Aptom print dictionaries, there are
many on-line and off-line electronic dictionarielsvarying size and quality. Learners
are eager to use electronic media which offer featsuch as sound for practicing
pronunciation.

16



1.5.1 What is a learner’s dictionary?

(from the Oxford
Elementary Learner’s
Dictionary)

(from the Oxford
Wordpower Dictionary)

(from the Advanced

Learner’s Dictionary)

What is a learner’s dictionary?

The monolingual learner’s dictionary is increasingly being recognized as a

valuable r

offers over other types of dictionary.

A

A
poultry /'paultri/ noun (plural)
birds that people keep on farms for their
eggs or their meat. Hens, ducks and geese
are poultry.

! / forma-
n / mfo'meifn/ noun U] i :
€§(i“t'i‘::‘:'n"?::\‘I';bo'ut sh/sth) knowl;(cllg; oru?}:;ﬁi

irther i i send for o -
For further information plea.zfJ B

sheet. o Can you give ’?tealian, ‘please? o The

i sses in
about evening cla the computer and the

i mation is fed into
lrz'ga)[lts are printed out in the farrr‘ré (?lfl r? tfg}(épgz(.)
word information is U t
‘y.(;\;r geANNOT say: I need an mformanqn. Youf
can, however, talk about a bit or piece O

information

|

casual /kasusl/ adj 1 [esp attrib] happening by
chance: a casual encounter/meeting/visit. 2(a) (usu
attrib] made or done without much care or thought:
o casual remark o a casual invitation. (b) (derog)
showing too little concern or interest; IRRESPONS-
IBLE: the company’s casual attitude to office security.
() [usu attrib] not careful or thorough; not serious:
a casual inspection o a casual glance at a book o This
may not be obvious to the casual observer. 3 (of
clothes) not formal: a casual short-sleeved shirt. 4

[ ’r [attrib] not permanent or regular: students looking

for casual work during the holidays o a casual la-
bourer o casual sex (ie not involving a lasting
relationship). 5 [attrib] slight; SUPERFICIAL(3a). @
casual acquaintance.

Introducing a monolingual dictionary to learners:

urce in the language classroom because of the advantages it

It differs from dictionaries for native
speakers

@ in the simplicity of its definitions,
which avoid difficult words which
would cause problems for foreign
learners

® in the amount of information it
gives on, for example, grammar,
constructions and possible pro-
blem areas for learners

It differs from bilingual dictionaries
because it avoids a one-to-one
equivalent which may not always be
appropriate. It concentrates on bring-
ing the reader to an understanding of
the meaning of the word and its
typical context and collocational
pattern through definition and
examples.

1. Choose the right level in terms of the languagéssinitions and examples.

2. Consider what dictionary skills learners alreadyén Some preparatory work is
necessary to help them get the most out of theodety.

3. Devise some tasks and games through which leaga@rsexplore the way in
which they can make use of it.

4. Get them familiarize with abbreviations.

The teacher needs to explain the dangers of usibdirggual dictionary without a
deeper study of the word entry.

Examples of some mistakes resulting from improgeraf a bilingual dictionary:

Guiney pig breast mokacie prsia (jedalny listok)

Expensive Mary- Drah& Maria (oslovenie v liste)

17



Director of photography- riaditd’ fotografie (titulky k filmu)

Vocabulary is the basis of English and of commuiocaas well. But knowing a
language is more than knowing a long list of worllse teacher should help learners
to discover ways of storing, retrieving, using &miarging their vocabulary bank.

Here is a diagram summarizing what to do with new vocabulary
in texts.

Is the word essential for understanding the text?

Yes No
\’ \’
Pre-teach Is it useful for my learners to learn?
2 2
Yes No
2 2
Is it possible to guess from context? Forget it
\’ \)
Yes No
2 \)
Do a guessing exercise Post-teach it
(fromHadfield p. 94)
.?9 Task 3

Suggest ways in which learners can keep their cvaalvulary records.

.?9 Task 4

Here is a list of memory strategies. Tick thosecokhare suitable for young learners.
Do you use any of them?

18



Memory strategies

Grouping

Semantic mapping

Using mechanical techniques

Structures reviewing

Placing new words into a context

Using keywords

Representing sounds in memory

Associating

Using imagery

Using TPR

Oxford 1999

~<» Task 5

How can you check that a learner has really undedstthe meaning of a new
vocabulary item? How useful is the question “Do ymderstand?”

19



Review questions

Which techniques can be employed in the processmémbering and recalling new
vocabulary?

What is the form of a word?

Which techniques of presenting meaning of a worl ;arntable for young learners?
What about for teenagers, and adults?

Summary

The teaching and learning of vocabulary has alvieeen a central aspect of English

language teaching. New vocabulary items shouldresemted in a meaningful context

(dialogues, reading passages), not in isolatiore Tacher should present them in
lexical sets or word fields. Obviously, the morehieiques that are used in presentation
and practice, the easier it will be for learnermeeber them and recall. It is advisable
for the teacher to help learners to devise thein system or strategies for reviewing

and learning vocabulary.

Further reading:

HADFIELD, J. — HADFIELD, C.Introduction to Teaching EnglisfOxford: OUP,
2012. ISBN 978 0 19 441975 8

HARMER, J. How to Teach English.London: Longman, 2009. ISBN 978 1 405
85309 5

BOWEN, T. — MARKS, JInside teachingOxford: Heinemann, 1994. ISBN 0 435
24088 9

STRAKOVA, Z. — CIMERMANOVA, |. Teaching and Learning English Language.
PreSov: PreSovské univerzita, 2005. ISBN 978-80B8465

UR, P. A.Course in Language LearninGambridge: CUP, 1995. ISBN 0521 44994 4

GOWER, R. — PHILLIPS, D. — WALTER, S.eaching Practice Handbookxford:
Heinemann, 1995. ISBN 0 435 24059 5
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TEACHING GRAMMAR

In this unit you will:
 revise the differences between structures and ifumrsct

 learn what aspects of grammar the teacher hassepr

understand the difference between performance amgpetence
* learn theadvantages and disadvantages of the deductivendadtive approach
» see examples of different tasks and activitiegfammar practice

Keywords: grammar structures, grammar functions, sentencesmrgar rules,
inductive/deductive approach

2.1 Importance of grammar in communication

At a very basic level, words on their own are ofemmugh to communicate with
someone else e.guice, pleaseHowever, if we want to express a more complex
meaning, words are not enough.

Grammar is a description of the language systetrtshaws users of the language how
we order words in sentences, how we combine thaimhaw we change the form of
words to change their meaning. We use grammar rraramicate our thoughts more
effectively and precisely with others.

Our the history of ELT the approach to teachinghgrar has changed significantly.
While the Grammar-Translation Method took gramnsathe starting point of teaching
and learning, the Direct Method prioritised oralllskand reflected explicit grammar
teaching. The Audio-lingual Method was even striate its rejection of grammar

teaching. Habit formation was a process in whi@dpplication of rules had no place
(Thornbury, 2003).

Krashen’s Natural Approach exposed learners to pcehensible input without
grammar rule-giving, using a similar process to heg acquire the grammar of our
mother tongue.

21



In communicative language teaching grammar is drtbeomain components, but the
primary focus is on grammar functiohs.

To communicate effectively in English the learneeds a degree of proficiency in two
separate but complementary skills, which we carerrdb as competence and
performance.

Competenceis the speaker’s knowledge of the forms and megnthat exist in
grammar, and a theoretical knowledge of how tothsen. In other words, these are
the rules of grammar. Competence will help leart@monitor their production and to
do tasks that are widely used in the English laggualassroom (e.g. controlled
grammar exercises).

Performance on the other hand, refers to the ability to usgngnar correctly and
appropriately in real-life situations when the lear is exposed to pressures that
accompany communication outside the classroom. eTli®roften a gap between
competence and performance and the latter doesohatv automatically from the
former, but needs to be developed.

In general, it is possible to state that learnerthe lesson need to:

* Notice a grammar item when it is being used e.gexts for reading or listening
(roughly tuned input). The more time learners axposed to examples with
particular grammar the more likely the grammar nsakense to them. A
meaningful context is the most suitable startingpior teaching grammar.

» Understand the form of the item (the endings, @anyilverbs, word order etc.)

Countable nouns
Most nouns in English are countable. They have a singular and a plural form.

Regular forms Irregular forms
Singular Plural Speliing Singular Plural
a place two places Add s A person Two people
a church three churches |Add es after cft, sh, 5, X Ak T Eilden
a city ten cities Add ies after a consonant + A TG
Y.
A woman Two women
a leaf ten thousand Add ves after vowel + 7
leaves A foot Two feet
A tooth Two teeth

(fromNew Inside Oytp. 128)

% See Homolova, E. Methodology of Teaching English 1, p.14-15
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» Understand the meaning — what the structure medame, its function is, how it
Is used, what the user can do with it (e.g. askpBymission; warn sb; express
what will happen in the future, etc.). The meantcan also be illustrated
visually.

PLURAL FORMS OF OTHER: OTHER(S) vs. THE

OTHER(S)

OTHER(S)

other

other
app\es

There are many apples in Paul’s
kitchen. Paul is holding one apple.

(a) There are other apples in a bowl.
(adjective + noun)

(b) There are other ones on a plate.
(adjective + ones)

(c) There are  others on a chair.
(pronoun)

Other(s) (without the) means ‘‘several more out of a
group of similar items, several in addition to the
one(s) I’ve already talked about.”

The adjective other (without an -s) can be used with
a plural noun (e.g., apples) or with the word ones.
Others (with an -s) is a plural pronoun; it is not used
with a noun.

In (c): others = other apples.

THE OTHER(S)

There are four apples on the table.
Paul is going to take one of them.

(d) Sara is going to take the other apples.
(adjective + noun)

(e) She is going to take the other ones.
(adjective + ones)

(f) She is going to take the others.
(pronoun)

The other(s) means ‘‘the last ones in a specific
group, the remains from a given number of similar
items.”

The other (without an -s) can be used as an adjective

in front of a noun or the word ones, as in (d) and (e).

The others (with an -s) is a plural pronoun; it is not
used with a noun.
In (f): the others = the other apples.

(fromFundamentals of English Grammar. 86)
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can, could, may: permission etc

We use can to ask for and give permission, and cannot/can’t to refuse it.

‘Can I ask you a question?’ ‘Yes, of course you can.’
I'm sorry, you can’t come in here.

We also use could to ask for permission; it is more polite.
Could I have a look at your newspaper?

May is used in the same way. It is more formal and less common.
May I help you, sir?

We use can and could (but not usually may) to talk about what is normally allowed.
Can you park in this street on Sundays? (NOT May-youpark ...7)

Rewrite these sentences using can, could or may.

I'd like to talk to you for a minute, Bill. (friendly)
Can I talk to you for a minute, Bill?

I would like to use your phone. (more polite)

I would like to stop work early today. (formal)
Take my bike if you want to.

Are children allowed to go into pubs?

I don’t want you to come into my room.

I would like to speak to Jane, if she’s there. (polite)
I would like to have a beer. (friendly)

Are students allowed to use this library?

I would like to pay you tomorrow. (polite)

OV NNO DNk W

—

‘Dad, can I borrow the gun tonight?’

Drawing by Mankoff; © 1993
The New Yorker Magazine, Inc.

(from How English Worksp. 116)
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* Practice the item first in a safe environment tbigeght (developingaccuracy).

* Later, the learner needs many opportunities tdarsguage in different situations
and contexts until it becomes a solid part of tlemmn knowledge and skills
(developingfluency). Obviously, learners will make mistakes when gsihe
new grammar on their path to get it right.

When such mistakes are made it is useful if theh®areformulates the learner’s
utterance without a mistake, so that the learnexmosed to a correct version of the

new language.

2.2 Methods and techniques of teaching grammar

There are two main approaches to teaching grammar:

A deductive approach- teaching grammar from rules

The teacher presents a rule, gives example sestearu# learners form theown

sentences.
ADVANTAGES DISADVANTAGES
Time-saving Problems with grammar terminology

Goes straight to the point

Teacher centred

Respects the role of cognition
Suitable for analytical learning style

Preferred by adult learners

Can cause problems to younger learners

Knowing and understanding the rule does |not
guarantee the correct use

Explanation of a rule is not very memorable

(Adapted: Thornbury, 2003)
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a) Study the theory.

short adjectives: adjective + -er + than

Johnny is younger than Susan.

long adiectives: more + adjective + than

Ben is more powerful than Reed.

Spelling rules

¢ adjective + -er fall - faller

¢ adijective ending in -e + - large - larger

e adjective ending in vowel + consonant —
double the last consonant + er big - bigger

¢ adjective ending in -y — 3y + -ier heavy — heavier

Irregular forms
good - better, bad — worse, much/many — more, 1 John/tall/Fred John is taller than Fred.

little — less 2 Bob/thin/Fred
3 John's hair/short/Fred’s hair

Fred/young/John
John/funny/Fred
Fred/heavy/Bob
Bob/good at basketball /John

N O O M

8 Fred/serious/John

9 Fred/short/Bob
10 Bob/old/John

(fromUpload p. 95)

An inductive approach - teaching grammar from examples

The teacher provides several example sentences)etesastudy them. From the
examples thegerive an understanding of the rule. This apprasthe way how one’s
first language is acquired.

A teacher presents several examples, the leanmiestand formulates the rule

ADVANTAGES DISADVANTAGES

More memorable More time consuming

Learners are more actively involved More demandingeacher’s planning a lesson

Learners become autonomous Not suitable for alhieg styles

Suitable for young learners Not suitable for teaghany grammar (some
rules are difficult to formulate)

More challenging

(Adapted: Thornbury, 2003)
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Find the rule
Look at these sentences:

You know Norma and Joe, don't you?

They work every day.

Joe talks to tourists, and Norma writes letters.

We always go to their travel agency.

The agency offers tours to many different countries.
| like the service there too.

» There is a final s on the verb only with
certain subjects. What are they?

1 Dyou (dhe Oshe Odit [ we Dthey

Now apply the rule!
Circle the right verb.

| see/sees Norma almost every day, or

she call/calls me. She and Joe sometimes
come/comes to my house on weekends.
Joe usually tell/tells us some funny stories.

(fromNew Wavep.42)

When the teacher understands the advantages adVaigages of both the deductive
and the inductive approaches, it is important wogaize what best suits a specific
situation. The teacher should always considlee ‘amouritof grammar in one lesson
(e.g. the affirmative, question forms, and the tiggashould not be presented in one
lesson).

The Common European Framework of Reference sumesarine methods and
approaches of presenting grammar (p. 151) as fellow

Learners may (be expected/required to) develop ¢nammatical competence:

a) inductively, by exposure to new grammatical mateniauthentic texts as
encountered,

b) inductively, by incorporating new grammatical elense categories, classes,
structures, rules, etc. in texts specially compdsaetEmonstrate their form,
function and meaning;

c) as b), but followed by explanations and formal eisss;
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d) by the presentation of formal paradigms, table®ohs, etc. followed by
explanations using an appropriate metalanguage iorlL1 and formal
exercises;

e) by elicitation and, where necessary, reformulatiblearners’ hypotheses, etc.

-? Task 1

Analyse one unit of any coursebook and find outoltd@pproach is being used.

Structure:
Function:

Inductive approach?

Deductive approach?

2.3 Aspects of grammar

Gower (1995, p. 127) stresses the following asp&disaching grammar structures:
The form:

* how a structure is formed; e.g. have + past patéciverb + ed,;

the spelling

word order: whether an item is followed by a patc word or not, e.d.cante
drive..

the pronunciation, e.g. contracted formisould’ve, didn’t, isn’t

whether it is regular/irregular, e gpeak-spoke-spokemouse-mice

The teacher says the structure several times amndees repeat it after him/her, first in
chorus and followed by individual attempts. Spejlis usually presented by writing

the structure on the board (showing it on cardsntiflying in model sentences). It is

useful if the teacher uses coloured pencils t@eittiearner’s attention to the structure
and its parts.
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~<» Task 2

Design a substitution table (chart) for practissice/for.

have since

has for

The meaning of the structure it should be clear from the very beginning whae t
function (meaning) of the structure is. The mearag be presented:

e visually (pictures, drawings, mime), e.g. compaedi and superlatives, plural
nouns, present continuous, word order etc..

It can be useful to use a timeline and visualdemieiaching verb tenses.

(fromHighlight Intermediatep. 45)
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o> Task 3

Draw timelines to illustrate the meaning of theisture.

— I've been studying English since 2012.

\4
A

-We went out walking when it started to rain.

\4
A

Visual presentation is useful mainly for lower |svand younger learners if a single
item is being introduced. In general, a visual eahtis more interesting and
memorable for learners than a verbal one.

* In short dialogues

A telephone conversation:

Hi, what are you doingMike?

Hi, I'm waiting for my brother.

Where is he?

Oh, he’s puttingon his shoes, we're goirfgr a walk. Join us, Mike.

Ok, see you soon.

Dialogues can be used in addition to introducimgyleage visually. Learners repeat the
lines of the dialogues after the teacher takingdulater the teacher elicits the structure
and learners substitute verbs, different creatihgirt own dialogues (controlled
practice). The teacher can use picture prompts vdtious actions. Later this can be
followed by freer communication practice in pairs.
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* Through asituation

It is possible to show the meaning through a sinatin which a structure could be
naturally used, e.g.

You and your fried have no plans for the weekentlybu would like to see the film
“Transformers”. So you say:Let’s goto the cinema”.

Your friend’s brother is in hospital. You want tisivhim. You say: Eet’s visit your
brother”.

» Through contrasting structures
Another option is presenting tineeaning through contrasting structures in isolation
I've got somebread. | haven't gadny bread.
I've seenthat film.| saw that film last week.

If they build a reservoir, therwill be plenty of waterlf they built a reservoir, there
would be plenty of water. (Doff, 1993, p. 41)

* Through texts

Presentation through texts is useful for learndrthe intermediate level and above.
Texts provide exposure to language as a whole ahdhnsolation. Texts can provide
a memorable context and a springboard for othdstadere a structure can be used
more freely. The new structure can be used in astiwith the language which is
already familiar.

Using a text to teach the passive.

DOG ATTACK

Jessica Johnson was out walking with her husbarehvehewas attackedby a
unsupervised Alsatian dog. Jessica’s Wegp bitten, and she had to have stitche{
two wounds. Two days later, because the woundsbkeadme infected, Jessieas
admitted to hospital. Even afteshe was dischargedshe needeéurther treatme
andshe wagold to rest for two weeks.

Jessicais self-employedand her busineswas affectedwhile she was sick. Als
trousers and shoes she’'d been weaviiege ruined by bloodstains, antad to be
thrown away.

(from Thornbury, p.77)
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In some situations it is useful to translate acitme or elicit the translation to make
sure thagll the learners understand the meaning.

Potential problems

The teacher should be aware of the level of diffycaf particular grammar for their
learners. It may be the form that causes problesrgs §hould not have had) or its
pronunciation (e.g. shouldn’t have). The structtae be confused with another item in
English (o have sth. done/to have done stMpreover, interference of Slovak can
cause problems (word order, double negative, egprgshe future after IF/WHEN,
the sequence of tenses etc.).

Suggested steps for presenting grammar:

1. Expose learners to the language so that they @thsestructure you are going to
teach

2. Help them to understand the meaning and the cootdke use of a structure
3. Show them how the structure is formed and whenhused
4. Provide many opportunities for controlled practice

5. Provide opportunities to use the structure in megil activities in a broader
context.

2.4 From presentation to practice

After the form and meaning have been presenteduaddrstood, learners need plenty
of opportunities to use the structures themselmes limited learning context (drills),
and later proceeding to meaningful communicativevgies.

Examples of grammar practice activities suggesyedri1996)
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Find the rule
Look at these sentences:

You know Norma and Joe, don't you?

They work every day.

Joe talks to tourists, and Norma writes letters.

We always go to their travel agency.

The agency offers tours to many different countries.
| like the service there too.

» There is a final s on the verb only with
certain subjects. What are they?

my Dyou [(Jhe Oshe it L we Dthey

Now apply the rule!
Circle the right verb.

| see/sees Norma almost every day, or

she call/calls me. She and Joe sometimes
come/comes to my house on weekends.
Joe usually tell/tells us some funny stories.

(from Ur, p. 84)

The Common European Framework of Reference (p. i&i®)the following types of
exercises for grammar practice.

If formal exercises are used, some or all of thiewang types may be employed:

a) gap-filling

b) sentence construction on a given model

c) multiple choice

d) category substitution exercises (e.g. singulargpjyoresent/past, active/passive)
e) sentence merging (e.g. relativisation, adverbidlmoun clauses, etc.)

f) translation of example sentences from L1 to L2

g) question and answer involving use of particularcttires

h) grammar-focused fluency exercises
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Summary

To summarize this unit's main points, learners h&vebe exposed to plenty of
examples of the target language (grammar) and toanetice them. The teacher needs
to focus their attention on what the target languagans, how it is formed and when
or where it can be used. Considering the level agel of learners, the teacher can
present and summarize the main aspects of the gaastnucture in mother tongue. If
the target language is used, it should be finatgduinput for learners to understand.
The teacher has to provide learners with many dppiies to practise things in an
encouraging environment (in speaking and writing).

Review guestions:
Explain the difference between competence and pa#doce.

Where can you see advantages of presenting gramroantext?

Explain the differences between the inductive deddeductive method. Which do you
prefer?

Further reading

DOFF, A. Teach English. Trainer's HandbookKambridge: CUP, 1991, ISBN 0521
34864 1

THORNBURY S.Teach GrammarLondon: Longman, 2003, ISBN 0582 3393 24
SCRIVENER, Jleaching GrammarOxford: OUP 2012, ISBN 978 0 19 442179 9
Ur, P.A Course in language Teachin@ambridge: CUP, 1996, ISBN 0521 44994 4

STRAKOVA, Z. — CIMERMANOVA,I. Teaching and learning English language.
PreSov : FHaPV, 2005, ISBN 80 8068 340 9

SWAN, M.- WALTER,C. How English worksOxford: OUP, 2009, ISBN 978 0 19
431456 5

Common European Framework of Reference for Langidgarning, teaching,
assessmenmivww.coe.int/t/dg4/linguistic/source/framework_e.pd
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TEACHING PRONUNCIATION

In this unit you will:
* Look at the place of pronunciation in ELT
» Understand its importance in communication
» Get an overview of various techniques for teaclprapunciation

Keywords: pronunciation, intonation, stress, rhythm, spesgans

3.1 Importance of correct pronunciation in communication

Apart from teaching grammar, vocabulary and devatpjpanguage skills, the teacher
also has to focus on learners’ correct pronunaiafldiis means that learners should be
able to make the various sounds that exist in Ehgind do not exist in Slovak. It is
essential for learners to differentiate betweemomkn sounds, especially these sounds
change the meaning of words, e.g. ship/sheep;wine/

3.2 Aspects of pronunciation

When we think of pronunciation we usually have imdnindividual sounds. Every
language has its own set of sounds that more @r déd$er from sound of other
languages. There are 44 phonemas English. Different sounds are formed in
different parts of the speech organs. A pair ofdsowith a single different phoneme is
called a minimal pair, e.g. pin-bin; pit-bit, veety bad-bed etc.

Learners have to leaword stress andrhythm correctly if they are to function in
communication. When presenting and practicing nenda or grammar structures, the
teacher should insist on appropriate stress.

Stressis an important feature of sentences. There isllysat least one main stress
and a number of secondary ones. Changes in serg#rss can change the sentence’s
meaning.

The way we say a sentence will also determine vileatactly means. Learners need
to be able to recognizmtonation, — i.e. the music of the language,— which adds

*Phoneme is the smallest unit of speech that can be used to make one word different
another word (Longman Dictionary of Contemporary English, 1995 p. 1058)
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meaning to what is being said and conveys infomnatibout the speaker’s attitude.
Flat intonation can sound boring, and inappropriatenatmn can be, in some cases,
offensive (Scrivener, 1994).

3.8 Techniques for teaching pronunciation

The basic principle is to give learners the oppuotyuto hear the sounds and sentences
pronounced correctly. Certain aspects can be pbmiéto them.

In general learners should be exposed as muclstening as possible. Listening to
individual words, sentences or texts can serverasdel for imitation practice.

First the teacher should check, if the learner loaar and identify the sounds s/he
wants to teach. In the raising-awareness stage, useful to use minimal pairs to
contrast certain features. Can learners distingaosimds in similar words?

Example:

[=2] Listen to the sounds in these words:
la:/you 2/o:/sort 3/augo

4./ off 3 faf staff

Mow match the scunds with the words below.

Example fougfir= 2

fought though, through, cough, thought, cught,
enough, although, rough, tough, bought

[=2] Listen and check your answers. Then listen
again and repeat the words.

[=2] Listen and repeat these sentences. How many
differem sounds for “ou’ can you idemify?

The young couple bought a new house.

Although he was wounded, the tough boxer fought
another round.

You were unconscious for abour four hours.

(from Opportunities Upper intermediatp. 75)

In teaching production of sounds that do not dri§lovak, Gower (1995) suggests:

* Mouthing — exaggerating movements of lips, teetthtangue so that learners can
see clearly what is happening (the shape of tlse fipsition of the tongue etc.);

» Using gestures in teaching voiced/voiceless comgsrifie learner can put their
hands on their throat or over their ears and natieadifference between them;

« Emphasizing the syllable containing the sound —t#seher first the stresses
sound unnaturally and then immediately repeatsrinally;
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» Finger indication — a word is broken down into si&ithat are associated with
one finger. Pointing to the finger the teacher ghgsindividual sound. Later
puts the sounds back in the word;

 Using visuals or computer demonstrations (Gowed419p. 156-157).

The teacher should present and practise word stiess new vocabulary item is being
presented (see Unit 1). The most common technigrees

» Using gesture — moving hands, snapping the fing@pging or clapping hands
» QOverstressing — exaggerating the stress when nnogiétie word

« Making marks in the written form of a word — undlarig, stress mark, capital
letter for a stressed syllable, dots, or boxes.

Example:

Practise saying the following sentences with the appropriate emphasis.

Underline the stressed words.
Mark with // where there is a slight pause.

What I love about Peter is his wicked sense of humour.

What I love about Peter // is his wicked sense of humour.

The thing I can’t stand about this country is the weather.

What I really hate about my job is having to work at weekends.

What I find annoying about politicians is that they never give a straight answer.
The thing I find most difficult about English is the spelling.

What I would really like to do is to take a year off.

» N
€ 3.12

2 Listen, check and repeat.

Work with your partner. Use the sentence beginnings in Exercise 1 to express your
feelings about your family, your friends, your job, etc.

(frominside out p. 105)

.?9 Task 1

Prepare a set of cards or a table for practisingl\stress.

o0 Oo Ooo0

hoTEL Open Pineapple
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Intonation should be presented and practised whentdacher presents a grammar
structure/function and provides learners with masitences (see Unit 2). The most
common techniques are:

» Exaggeration — the teacher exaggerates the matarésaand to make them
memorable for learners;

» Using gestures — the teacher draws the intonattenm in the air with a hand,
moving it up or down to indicate the direction bétvoice;

» Making marks on the board, e.g. using arrows dweisentence or a part of it.

Some sound and intonation patterns are problenfaticsome learners. It is not
necessary to spend a long time on them with thelavblass. There are many web
pages that offer individual pronunciation practice.

Example:

PRONUNCIATION [=]
Sentence stress

1 Listen to a reading of Rising standards, and
mark the stressed syllables.

Example \ .
Development is essential. Unless there is

érowth and deT\Jelopmem, o

2 Practise reading Rising standards in pairs.

(from Streetwise Intermediate. 53)

Example:

Grammar & Pronunciation

1  Work with your partner. Look at the examples from the conversation on page 6 and
match the information in columns A and B to explain the form and use of question
tags.

N TSR
1 Sorry, but you're English, aren’t you? 2 It isn’t very busy here today, is it?
A B
positive statement \ asking a real question
negative statement negative question tag
rising intonation asking for agreement
falling intonation positive question tag

2 Choose the correct question tag for each statement. Is each question tag more likely to
be said with a rising or falling intonation?
a) It's a bit chilly today, isn’t it? / is it?
b) I'm late again, isn’t it? / aren’t I?
¢) The traffic was dreadful, isn’t it? / wasn't it?
d) You haven’t been waiting long, isn’t it? / have you?
e) Nobody’s away today, isn’t it? / are they?
f)  You don’t have Mike Smith’s phone number, isn’t it / do you?

&% 1.06 Listen, check and repeat. (from InS|de Out,p 7)
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.?9 Task 2

Make a list of sentences for practising falling aralsing intonation. Indicate
intonation by arrows.

* raising
1.

2.

3.

« falling

1.

2.

3.

.?? Task 3

Find suitable web pages for pronunciation pracfitake notes.

It is also useful if the teacher uses tongue twssie work on particular sounds, e.g.

Peter Piper picked a peck of pickled peppers. A pépickled peppers Peter Piper picked. If
Peter Piper picked a peck of pickled peppers, whehe peck of pickled peppers Peter Piper
picked?

Knife and a fork, bottle and a cork, that is theywau spell New York.
Chicken in the car and the car can go, that iswlay you spell Chicago.

(learnerenglishkids.britishcouncil.org/en/toagwisters)

Another motivating technique for teaching all agp&d pronunciation is using jazz chants.
Jazz chants are short rhymes, poems in which eplarttempo and beat can convey
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powerful emotions, the rhythm, stresses and intongdatterns of spoken English (Graham,
1978).

Example:

Do you know Mary?
Mary who?
Mary MacDonald
Of course | do.
Do you know her little brother?
Yes, of course | do.
| know her brother, and her mother
and her father too.
Do you know her older sister?
Yes, of course | do.
| know her older sister, Betty

And her younger sister, Su2.

(Graham, 1978)

Summary

Wherever possible, developing pronunciation shdwddintegrated into lessons that
focus on presentation and practice of vocabulargms and grammar
structures/functions. Accordingly, listening textovide opportunities for learners to
acquire pronunciation naturally. In teaching shoddel dialogues, the teacher should
insists on using correct intonation patterns (eegding aloud or drama techniques).

Review guestions

Where can you see the advantages of using mininaats pfor developing
pronunciation?

How can you focus learner’s attention on the stoéssword?

Further reading

GOWER, R. et alTeaching Practice HandboolOxford: Heinemann, 1995, ISBN
0435 24059 5

HARMER, J How to Teach Englisihondon: Longman, 2009. ISBN 978 1 405 85309 5
DOFF, A.Teach EnglishCambridge: CUP, 1993, ISBN 0521 34864 1

UR, P.A Course in Language Teachir@ambridge: CUP, 1996, ISBN 0521 44994 4
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TEACHING LISTENING COMPREHENSION

In this unit you will learn:
* how to approach a listening text in the lesson
* types of listening strategies and tasks
« differences between listening and reading compr&Eban

Keywords: listening comprehension, reading comprehensiotenisg strategies, lead
in, listening tasks

4.1 Importance of developing listening comprehension

Listening comprehension is one of the languagdsséir learners have to master on
their path to language proficiency. It is a receptskill, as the learner receives
language rather than producing it. It is the faistl learners are exposed to in foreign
language classes, usually through listening tagheher, a CD, tape, PC, the Internet
or watching video extracts and listening to peers.

Obviously, learners are limited by their shortmiememory and cannot remember
many facts from the text, even if they understanidaroughly.

On one hand, listening comprehension is one ofaihes of teaching and learning
English — one cannot function effectively in comnmative situations without
understanding what other people say.

On the other hand, listening is a means for aaugirand practising language
(pronunciation, intonation, stress, pitch, seeingwhgrammar works, revising

vocabulary, predicting the meaning of unknown waatts). The more learners listen to
different texts, the better they become not onlymderstanding English but also at
speaking and communicating.

Table 1 Differences between reading and listening

Reading comprehension Listening comprehension

A reading text is more organized A listening texth seem “unstructured”

Written and spoken language does not| Regional/national accents and speed can
correspond cause problems
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Learners work on their own pace Speed of the d#agris given

Learners can return back in the text and_earners have to listen in real time, go fat
check again the speaker’s speed

Learners have to react immediately

Problems in reading in Slovak have All learners have listening skills in
negative impact on reading in English | Slovak

Readers are deprived of non-verbal Gestures, facial expressions can aid
communication comprehension

Adapted from Gower, p. 94

Even though listening comprehension is a receskiiélearners are not passive in the
process of listening. In conversation the learnas ho concentrate and respond
immediately and appropriately, ask for clarificatiepetition etc.

In real life we listen to a wide variety of things:
» Announcements
Conversations (face to face, over the phone)
Radio /TV programmes
Lectures

Music

YV V V V VY

Various kinds of instructions, advice

Listening in English should be as similar to listenin one’s mother tongue as
possible. Learners need to be exposed to varisighning materials (non-authentic and
authentic), genres, registers, monologues, diapgte

4.2 Listening strategies

In real life we listen to different texts in difamt way. In some situations we need to
focus on one fact, while in others why we want molerstand the general topic of the
speech and we ignore certain errelevant parts @fe@pending on the aim and type of
the text, a listener/learner employs differentelishg strategies. Learners have to be
trained for different situations and develop diffietr listening strategies. In the lesson
the teacher should include a variety of typessiéhing:

» monologues — dialogues
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> different contexts and situations (social evengetimgs)

» different styles: formal or informal (with friendstrangers, children/adults etc.
(Gower, 1995)

Listening strategies:
* Listening for specific information

In everyday situations we often listen for speatfetails such as numbers, the weather
forecast, traffic accidents, sports results etc. fdéeis solely on a particular piece of
information and ignore the rest. Training listenfiog specific information means that
learners develop the ability to ignore the partshef text which they do not need to
know. The teacher has to prepare suitable textslégeloping this strategy (various
announcements, weather forecasts, football rempening hours, prices of goods etc.)

Example:

Listen to the dialogue and complete the information.

Day of visit: ........... FrAQY o
Total number of participants: ' ...
Transport: Train leaves at? ..o,
Poolis® ., metres deep
Entrance costs: £5for“. ...
and £7.50 T0r 9 ... coocermismimmmmsssisssiomssssssmssasssanss

The canteen has ..o,
than most restaurants.

(fromFor Real Elementaryp. 15)

* Listening for gist/ global listening

Learners listen for the general meaning of the, igrbring the details, e.gVhat is the
story about? What is the topic of the discussion?

Example:

Listen to a radio programme. What is the topic dssed?

Except from major strategies mentioned we caralstries of micro-skills of listening:

» Understanding inferred information, e.g., speakattfude or intentions
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Predicting what people are going to talk about

Guessing unknown words or phrases

Identifying relevant points and rejecting irrelevarformation

Understanding different intonation patterns andswsestress, which give clues to
meaning

Retaining relevant points e.g. note taking, summagi(Tanner, 1998)

4.3 Methodological approach of teaching listening

In the classroom developing listening comprehenssonsually planed in following
stages.

Lead-in

The teacher engages learners’ interest, introddlsestopic and contexts (using
e.g. visuals, questionnaires), arouses learnemsosity, activates knowledge on the
topic and introduces some key vocabulary (not@ mords)*

Pre-listening stage

Learners are given a listening task that will focieir attention on specific
information in the text. In other words pre-listegitasks are reasons to listen. They
usually take the form of a guiding questron.

For the first listening we should start with morengral tasks, guiding questions
focusing on gist, and only then more detailed tgBksthe second listening).

While listening stage

Some listening tasks are rather simple and do eguiire learners to do anything but
remember one-two details.

Other tasks are more complex and require learmexgrite answers, fill in a chart,
follow a route on a map, take notes, draw sometbing

* Texts for listening and reading are roughly tuned input. Learners should practice the
strategy of guessing the meaning of unknown words from the context.

> A good guiding question is short, straightforward, easy to answer, and leads a learner
towards the most important points of atext. It does not contain any unknown
vocabulary/structure.

44



After each task the teacher should check comprétreasd give feedback to learners.

Post listening stage

After learners understand the text (e.g. by checkimmprehension questions) we can
proceed to a transfer stage and exploit the topearners should be given the
opportunity to express their opinions, personalegigmce, agreement or disagreement
with the text (i.e. personalisation of the topithis way we proceed on from listening
to other skills, e.g. writing, discussion, finisbirthe story, preparing a project, role
plays etc.

After listening, we can focus on language pointshsas new vocabulary, expressions,
reminding learners of a particular structure etc.

-? Task 1

In English course books for primary/secondary stholbnd examples of pre- and
post- listening activities.

pre-listening post-listening

Principles of facilitating of listening comprehenson:
» Pre-teach key vocabulary

» Prepare learners for listening (topic, languageytexd — number of speakers,
situation), use realia and visuals). The topic shdae familiar to learners (on
their cognitive level).

Play the tape more than once; as many times aselsaneed

Use video extracts to make learners aware of nomaveommunication

Do not test learners’ short-term memory instead diierent tasks for each
listening and check understanding

Do not skip over the post listening stage, let Hees express themselves,
personalize the topic (otherwise they will practieading and NOT listening).
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* DO NOT let your learners open their books with thetranscript of the
recording while they listen.

* For lower levels, include tasks which require nimgdiistic or minimally
linguistic responses (ticking boxes, filling in d#$ on the map, numbering
paragraphs/pictures etc.)

Most reading activities are suitable for use wigkelning.

Many activities are accompanied by visuals.

Example:

Listen and choose the correct picture and put a tick l‘ﬂ in the box.

1 Where did the girl leave her mobile phone? 5 What is the gate and time of the flight?

2

6 What clothes is the girl wearing?

(from For Real Elementaryp. 145)
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-? Task 2
How would you personalize following texts?
Dealing with

7Com= ICT

Losing friends fs about as easy as making
frignds If you don't know how to deal with
anger anmd confict, Conflict i pat of
everyone’s Kife. It will show up at school, at work
and at home Iit's OK to feel angry, frusirated,
annoyed, disappointed or sad. These feedings are nafural,
but it's how you deal with them that makes the
difference. Some people scream, shout, swear, czll people
names, fry to get back at or even hit the person who has hurt them.
Otihers do their best to keep away from disagreaments but very few deal

with confict successhully.
Resolving conflict is a step by step process. Before you start discussing
the problem, cool off, count to 10, take a desp breath and imagine a relaxing
place. Then, say what's really bothering you, but watch how you Express
yourself. Don't blame or accuse. Share how you feel by using "I
staternants. For example, don't say "You are always bossing me
’ around,” but ‘1 fesl frustrated because you don't pay attention to

what | think.”
You want people o hear your opinion 5o make sure you practise what
you preachy; Listen carefully to the other person and accept that he or she
might see the problem in 2 different way. Be flexible and open-minced,
willing o apologise, forgive and maove: on.

'eanans disagreement  fuse bad languags: 1 give Strong advics

— S

(from Accessp. 17)
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Listening

5

($)]

% Listen to Natasha. Circle
the correct answer a, b or c.
Edinburgh is the capital of

a Scotland.

b Wales.

¢ Ireland.

The population of Edinburgh is about
a six hundred thousand.

b four hundred thousand.

¢ two hundred thousand.

Edinburgh is famous for Edinburgh Castle and
a the Edinburgh Carnival.

b the Festival of Scotland.

¢ the Edinburgh Festival.

Holyrood Gardens is

a aband.

b apark.

¢ a museum.

The problem in Edinburgh is

a the climate.

b the people.

¢ the city centre.

Writing and speaking 7b PAIRWORK Ask and answer the questions about

6a

w N

[S2 B

6b

7a
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your cities. Complete the City Fact Card for your

PAIRWORK Write the questions for a partner.

questionnaire about a city in your country.
what / name / your city?

What's the name of your city? CITY FACT CARD
what / population? e

what / famous for? Name of city:

where / your favourite place?

Popula‘ho'n

what / problem / there?
9 Famous for:

PAIRWORK You are Raquel, Yue Hwa or Natasha. Favouriﬁ}o!ace:

Ask and answer the questions from your }ra)”e;

questionnaire. S A B

Choose a city in your country. Write the T
answers to the questionnaire from exercise 6a.

(from For Real Elementary Startep. 13)



Summary

Listening is a skill learners can benefit from it leisure time e.g. listening to pop
songs, and watching videos or other recorded mbed@general, listening has a positive
effect on learners’ vocabulary, grammar and otlkélss Through listening, learners
acquire new language and absorb appropriate pratiorc and intonation. It is
essential to expose learners to multiple “Englishes

Review guestions:
Where can you see differences between listeningpedking?

Complete the following sentence:
A good guiding question should ............come e,
How can the teacher prepare learners for listening?

How can visuals be used in teaching listening?

Further reading:

GOWER, R. et alTeaching Practice HandboolOxford: Heinemann, 1995, ISBN
0435 24059 5

HADFIELD, J — HADFIELD, C.Introduction to teaching EnglishOxford: OUP,
2008, ISBN 978 0 19 441975 8

HARMER, J How to Teach English.ondon: Longman, 2009. ISBN 978 1 405 85309
5

DOFF, A.Teach EnglishCambridge: CUP, 1993, ISBN 0521 34864 1
UR, P.A Course in Language Teachin@ambridge: CUP, 1996, ISBN 0521 44994 4

.?9 Task 3

In the following article find the most common migts teachers make in teaching
listening comprehension.

The full text of the article can be found on: hipww.hltmag.co.uk/oct08/sart03.htm
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Teaching listening comprehension — where is the problem?
Eva Homolova

Background

When it comes to topics of my lectures and seminspent more time on, they could
be listed as:

* Reading aloud and reading comprehension

Our teachers and trainees do not consider readilogich and silent reading to be
totally different skills with different learning kee. Learners are often asked to
read an unknown text aloud, answer comprehensioestoqpns or translate
sentences into mother tongue.

» Teacher’s reactions to mistakes in learner’s onaguction

Many teachers over correct, they focus on evergthurong in learner’s
oral/written language production disregarding theanaof the lesson (developing
accuracy/fluency). They correct major and minortakss the same way.

» Teaching listening comprehension

Teachers let learners listen to an unknown texhaout giving them reasons for
listening. After listening they bullet number ofmgmehension questions, which
learners are not able to answer. So they listethtotext again with course books
open.

So these are reasons why | pay more attentioneimtiNot only trainees but teachers
with many years of teaching practice go againsidasethodological principles when
they deal with areas above.

Each area mentioned deserves our careful atterdign would like to stop at the last
Jrap” teachers and their learner are caught in edaching listening comprehension.

An important factor for consideration is the ovémajective of this skill. If we consult

any reference book on EFL teaching the authorssstthe importance of listening

comprehension as an aim and means of acquiringuagg (Harmer 1993, Scrivener
1994, Gower 1995, Ur 1996). | feel that it is nospible to prepare a communicatively
competent learner without teaching and practicihgs tskill. In other words the main

objective of teaching listening comprehension sthdag to help learners in coping

with listening and communicating in real life sitioas. A very clear specification of
what is expected from a learner at each proficielesel (A1, A2, B1, B2) is stated in
A Common European Framework.
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Problems with teaching listening comprehension

The problem | face does not lie in the underesimnadf importance of listening but in
the way it is taught and practiced in our schodlsvould like to begin with a short
description of how | deal with listening comprehendopic.

In the lecture | turn trainees’ attention to impamnce of listening, to focused and
unfocused listening, various listening strategiasd criteria for the texts selection,
extensive and intensive listening, pre-, while godt-listening activities and a basic
methodological model for teaching receptive skHarmer 1993).

| devote some time to Doffs Unit 17 and in Workbackvity 2 trainees suggest a
more effective approach than the one provided. Whsitess is the importance of
learners having their course book closed otherwises not teaching listening
comprehension.

To make my presentation of the topic even morespament and clear | use a taped
listening extract (on a beginner level) in whiclufgeople are introducing themselves
on a business meeting. In my presentation | makenasy mistakes as possible
ignoring all didactic rules:

* no lead in — I did not present the topic and sgtth the dialogue, did not elicit
any expected language and did not introduce spsa&rd did not give any
constructions

* no guiding questions — | did not provide any reaséor listening (listening
tasks)

* | deliberately made noise and moved around, changaiume, coughing

o after 1st listening | asked number of tricky (coem@nsion) questions by
which | tested primarily learners’ short term memor

» | stressed the fact that the chosen text was b#lew level and despite it they
were not able to answer my questions.

By my apparent ignorance of very basic methodo#lgiales | want to make them
aware of problems learners could face if a teactiees not use the right procedure
for working with a text.

After being exposed to an example of how NOT tkweth a text for listening |
concluded our session by pointing out a commonesens:

“We should teach listening by listening, readingrbgding, speaking by speaking and
writing by writing which is in my opinion very cleand straightforward”. | feel that
the value of the way | present the topic of teaghistening comprehension lies in the
trainees’ getting “hands-on experience”.
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In the final assessment test at the end of the texmees are given a text that they
have to prepare for a lesson aimed at teachingristy comprehension.

So far so good — test results are usually on a gend level.

As time passes it comes to their first teachingnduthe teaching practice in a basic
school.

Approximately 95% of our basic schools use T. Hogdn's Project course. As it is
accompanied by teacher's book, supplementary naseand each trainee has a
compulsory consultation with a tutor one would eapect any major problems in
trainees’ first teaching.

Unfortunately, recently | have noticed several segts of lessons in which trainees
made major mistakes in approaching a text for fistg. | could list them as follows:

» Learners had course/books opened — the teachenatithstruct pupils to close
their books

» Learners listened and followed the text in the Isogkhout any reason to do so
» Learners read the text aloud and translated it eeoé by sentence

» Learners were asked to answer comprehension qusstigthout having an
opportunity to go through the text silently

| could not believe my eyes and ears... why hasalthieory collapsed in designing a
lesson plan? Was the trainee not prepared or urdseiress? Where has the apparent
ignorance of theory had its roots?

If we look at a relatively simple model of teachmegeptive skills | could not think of
any reason why the reality was so disappointing.

Nevertheless after the lesson we had a feedbasloseend my first comments focused
on the model of teaching listening.

The answer | was given was very short and simpie:written in the course book and
teacher’s book. The strongest argument one caniimeag

At this point | have to admit that not only novieachers but also those with many
years of teaching practice rely heavily on a teatshbook and they would never doubt
instructions provided by authors of student’s asacher’'s book.

If we have a look at the most of introductory tertany Project course-book we find
the following instructions:

Listen and read (e.g. Project 3, p.28, 50, 74 etc.)
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Every section either Comprehension (Project 1, 2)Language in Use (Project 3)
begins with a symbol of a tape and tape script stiosy with speech bubbles under the
instruction:

Read and listen.

One of the problems we are faced with is the fiaat within some units you can see
more tape scripts with the same instructions. lehtovadmit that the texts mentioned
are not primarily aimed at developing listening qoehension (but they could and
listening is present), their focus is more on presg grammar functions/structures,
lexical items, topics etc. (Project 3, p. 36, 82).

Apart from this type of “listening/reading active8” every unit contains a section on
listening comprehension where no tape script farders is provided.

How should we approach a text with an instructidRead and listen”. Should
learners read and understand first and listen, dotlow the text afterwards? Or
should they be reading and listening at the same?i

In TB p. 94 (Project 3) learners are asked to steead and match cues to the correct
people. An important dimension of what we do o@sadn is the one of similarity with
real life. In my opinion an activity Listen, readc&amatch does not resemble a real life
situation learner can come across in everyday e either have a text and no
recording or we listen to a text without havingnita written form. In other words we
either listen and make e.g. notes or read and “comicate” with a text (underline,
make comments etc.)

The consequence of a confusing approach to texecagnizable in lessons of many
teachers. Wherever the tape script is available,learners are often asked to look at
it. When it is not included in a student’s booknsaeachers copy it for their learners.
However listening should be practiced by listenangd reading by reading, many
learners are forced to practice listening by reagland vice versa.

Conclusions

To conclude | want to point out the importance lefc instructions for users in any
teacher’s books as they have an immense impaaamhing. Undoubtedly, there will
always be a large group of teachers who rather rety teacher’s books than on
common sense.

53



TEACHING READING COMPREHENSION

In this unit you will:
* look at the reading process
» get an overview of various types of tasks accomipgmeading texts
» understand the difference between reading compsatreand reading aloud

Keywords: reading strategies, skimming, scanning, extengading, intensive
reading, reading tasks, guiding question, perspaiihin

5.1 Importance of developing reading comprehension

Reading comprehension is the skill that our leaneave to master to become
communicatively competent. It is the skill that gvéearner can benefit from after
leaving school; they can read in English in thezeftime.

In real life we read every day for a variety ofgeas. It is rather difficult to imagine
a day without reading. We read words, sentencasgpaphs, texts, novels, stories,
newspapers, manuals, textbooks, e-mails, SMS messeagrious instructions, notices,
announcements, jokes, poems etc. It is not posslaunction effectively in an
English speaking country without being able to raad understand texts.

On the one hand, this skill is considered to be ohée overall aims of teaching
English as a foreign language (see the Common Earopramework of Reference for
Languages).

On the other hand, it is a skill that provides hems with many of opportunities to
acquire, practise and consolidate language. Thadeaan acquire new vocabulary,
grammar structures and spelling through readingth&tsame time, the learner sees
how the text is organized (discourse competenchkichwcan have a positive effect on
other skills e.g. writing, and not forget to mentistylistics and punctuation. In
general, reading texts provide agood example ofv io construct sentences,
paragraphs and whole texts.

To a large extent, learners who read (and listelotf geem to improve their general
English level much faster. Moreover, reading temtsoduce interesting topics related
to our learners’ lives and interests. They can eseam¢ a springboard for other
motivating activities e.g. a discussion, a roleyplatter writing, essays, stories etc.

In everyday life we always have areason for repdineither we want to know
something (information, facts), learn something nemjust be entertained.
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5.2 Developing reading in the classroom

Reading in the English language classroom shoulasb&milar as possible to reading
in mother tongue. In other words, learners sholvi@ys be given a reason for reading.

5.2.1 Reading strategies

As far as reading comprehension is concerned, gegtyequires a different approach
— we read every text in a different way, which nsetrat we apply a different reading
strategy.

We have to train learners for each of the followivays of reading:

»Skimming: looking quickly at the text and trying tmd out it is about. This
means that the reader wants to get the main idetheoroverall meaning.
To practice this strategy the teacher can use regyesp or internet articles,
cover pages on books, CDs etc.

» Scanning: looking quickly through the text to fipdrticular information. The
readers move their eyes rapidly and stop whengheythe required information
or detail. To practice this strategy the teachen asse pages from
newspapers/websites, food containers, packagimg fnedecine, tea, or coffee,
brochures, computer HELP windows etc.

> Intensive reading: very careful and slow readindneW/we want to understand
and study for an exam, we have to go through tken®re than once, often
having to take notes or underline important faots examples.

> Extensive reading: reading for pleasure, e.g. repda novel, a story, a
biography, a poem, Facebook messages etc. In dkis, @ve choose our own
pace, read some parts rapidly and others in grdata.

Skimming and scanning strategies will enable le@rine become more fluent
readers. It is important that the teacher keepscard of the time learners take to
complete skimming and scanning activities.

?9 Task 1

@
Can you list other sub-skills related to readingnpeehension apart from those
mentioned above?
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Example: Developing skimming

What is the text about? Read the paragraph and ansive questions below.

When [ was at primary school, I used to be terrified of being
asked to read out loud, so I kept a hamster in my pocket on
‘reading days’ and at the moment I saw the teacher’s finger
point at me and heard the words, ‘Now you read, Susan,’ |
would take the hamster out of my pocket and put it on the
desk. Everyone used to make such a noise that I didn’t have to
read out loud. I made very little progess at school. It was only

later that we discovered that [ was dyslexic.

What were you like in primary school? Did you use to like reading?
What would you do when the teacher asked you to read?

Did you use to be a good student or were you naughty?

Write about fifty words about your life in primary school.

(from Streetwise Intermediate. 19)

Example: Developing scanning

Skills: Reading - Towards PET (Part 3)
Read the texts and look at the pictures. Put a tick m by the objects the people mention.

Jim

¢

56



My skateboards are my best friends.
(Don't tell Ben — he thinks he’s my best
_ friend!) I'm no good at extreme sports —

I love them though.
I practise every weekend with Ben.
He's a great skater. I can't do a 180°

—it's not very good, but one day ...
[ also have a snowboard, but I can
only go when my dad takes us skiing

~ in Italy (and that's never!). [ have

scuba lessons too. It's really cool, but
[ can't swim very well.

Circle T (True) or F (False).

- hundreds of songs on my computer.

Music -1 love music! I don't buy a lot
of CDs. I've got about fifty, but I've got

[ use lots of different download sites.
You can get music by Lily Allen, Snow
Patrol and a lot of other great bands.

. My wall is full of posters. I think Chris
~ turn yet, but I can go downhill. [ know

a brilliant dancer and he's sooo good-
looking. But my favourite thing is my
mp3 player. [ take it everywhere.

I can listen to hundreds of my
- favourite songs. How cool is that?

Jim is very good at extreme sports. T/ F

He often goes snowboarding. T/ F

He enjoys scuba-diving. T/ F
Simone buys lots of CDs. T/ F

She hasn’t got any posters on her wall. T/ F

She has always got her mp3 player with her. T/ F
Janet reads lots of different things. T/ F

She goes out with her friends a lot. T/ F

She walks with her dog every day. T/ F

Janet’s dog sleeps outside. T/ F

I love reading so much. I read

~ everything I can — mystery, fantasy,
newspapers, the Internet (there are

some great websites — the newspapers
have all got really interesting
websites). My mum says I should go

out with my friends more, but I really
~ Brown is fantastic — he's a great singer,

like staying at home with a great
book. I also love Clover, my pet dog.
We go walking every morning and

~ evening. Clover’s my best friend.

He sleeps on my bed.

(from For Real Elementaryp. 55)

-2

Task 2

Can you read this text?

Reading test
| cdnuolt blveiee taht | cluod aulactly uesdnatwaht | was rdaenig.

THE PAOMNNEHAL PWEOR OF THE HMUAN MNID
Aoccdring to a rseearch at Cmagrigde Uinervtisgipgen't mttaer in waht oredr the
Itteers in a wrod are, the olny iprmoatnt tihnggilst the frist and Isat Itteer be in the
rghit pclae. The rset can be a taotl mses and gousitl raed it wouthit porbelm.Tihs is
bcuseae the huamn mnid deos not raed ervey Itgistiéf but the wrod as a wlohe.

Amzanig?

Source: Internet
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5.2.2 Methodological approach of teaching reading comprehension

Reading in the lesson should be organized accottmépllowing steps:

+ Pre-reading stage
The teacher should:
— Arouse learners’ interests;
— Motivate learners;
— Arouse their curiosity (a question, picture), bsaomm;

— Create expectations about the text (guessing timtewrb via keywords, title,
visuals);

— Provide learners with background information (iCessary);

— Prepare learners for the topic (a short discussiae;false statements, questions
about what they already know, a quiz, etc.),

— Prepare learners for the new language (revise gearfunctions/structures, pre-
teach key vocabulary/phrasgs)

— Set a task to assist overall understanding;

— Ask 1-2 general guiding questions or true/falstestants.

Examples:

This is the title of the text you're going to re&iliess what it is about.

These are keywords from the text. Guess what y®@gang to read about.
Write two questions to which you expect to findagars in the text.

Look at the pictures. How are they related to # fyou’re going to read?
Write 5 keywords you expect to find in the textwdbo (title of the reading text).

Are the following statements true or false? Nowadrehe text and find out...

+ Reading stage
First silent reading:

—The teacher gives advice about the type of strategynploy;

® Not all new words need to be pre-taught. The meaning of most unknown words can be
guessed from the context. Guessing the meaning of unknown words is an important skill for
learners.
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—Sometimes it is necessary to give a time limit diszourage learners from
detailed reading;

—Learners read silently and complete the task;

—The teacher organizes a feedback session and igaliseuss their answers.
Second silent reading:

—The teacher sets a task/more tasks to focus on adetaded understanding.

—For the second reading, more specific questiomshmr tasks related to texts are
given (see examples);

—Learners read for the second time, and then tlohéearganizes another
feedback session;

—More comprehension questions can follow;

—The teacher elicits possible problems concernimgpzehension of the text.

+ Post reading stage

At this stage it is important to personalize; teadher should elicit learners’ opinions,
compare their experience with that presented inekie

Learners can respond non-verbally (e.g. by drawpigisical movement), verbally
(answer questions, give facts) and critical respdosthe content (compare their own
experience or ideas, state a point of view, egpee or opinion, discuss, give
arguments for/against etc.).

This stage integrates other skills as well, suchwasng, speaking, or vocabulary
practice (see examples of post reading activities).

Moreover, this stage can become a springboarcafayuage study; learners can focus
on vocabulary, grammar structures presented iniquevlessons, text cohesion,
punctuation using dictionaries and grammar referdrunks.

5.3 Reading aloud

In ELT context we have to distinguish between tepasate activities:
0 reading comprehension (silent reading, readingrfeaning)
o and reading aloud.

Reading aloud differs from reading comprehensiamd&amentally. Its purpose does
not lie in understanding a text, but in directlyngeying information or facts to

someone else. In general, we spend far more tiadimg silently than reading aloud.
In the mother tongue parents read bedtime stasiekitdren, or people read a part of a
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newspaper article or a notice to someone who cae®tAnother example of reading
aloud are situations when we transcribe a lectugeannference paper in order to read
it later to the audience. In this case, we undedstdne text as we read our own
“sentences”. In other words, we know the contenthef text thoroughly — we know
beforehand what we are going to read aloud.

When reading aloud, our attention is divided betweeading and speaking and
making the activity very difficult — more difficuthan silent reading. English has 26
letters, but far more phonemes, which increasedlitifieulty of the skill. Obviously,
learners often make alot of mistakes when readilogid in public, they do not
understand what the text is about and the teadrezats the mistakes they make. This
approach makes reading aloud a demotivating anishdaictivity. Reading aloud in
English is not a skill we need in everyday life msich as we need to read and
understand.

This does not mean that teachers should completetjude reading aloud from
English lessons. It can be a useful and motivadicilyity if the teacher does not mix
these skills. Nuttal (1982) points out that the maioblem seems to be the misuse of
reading aloud rather than the activity itself. Mtestts in the course books used in our
schools are designed for silent reading. In gengyathe learners’ benefit, the teacher
should devote more time to silent reading.

Some useful guidelines for reading aloud in English

Do not let learners read an unknown text aloud;dhe they have not read silently
beforehand,;

Practice difficult words beforehand (in chorus rthedividually);
Choose familiar and short texts;

Practise reading aloud first with the whole clasd #hen individually;
Suitable texts are:

short dialogues, nursery rhymes, sayings, proverbsces, slogans, tongue twisters,
learners’ own texts (e.g. a description of a peim, friend)j

Dramatic reading — learners read parts of the clersin a passage from literature
(the text itself has to be studied beforehand).

Whenever the teacher asks learners to read althelskould be well aware of the aim
of the activity and how thkearners would benefit from it.
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5.4 Text-related tasks
Tasks used before, while and after reading difigpeshding on the age and level of
learners.
Here are some examples:
» brainstorming
obeying instructions
filling in blanks
matching pictures and parts of the text
arranging jumbled paragraphs
matching sentences or paragraphs
filling in charts
taking notes
answering questions
true/false statements
finishing the story
summarizing
expressing their own opinions/experience
guestionnaires,
role-play, discussion, simulation based on the text
labelling a diagram, picture
partial cloze

creating a dialogue / interview based on the text

YV V.V V V V V V V VYV V V V VYV V V V VY

working on the language of the text (guessing tle@amng of the words from
context, studying grammar (structures, functionshesion, etc.

> project work based on the reading text.

Examples of pre-, while- and post- reading tasks:
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science

Gl dragonﬂ);

beetle

wing

- . d
> \ B .
7 7o antenna
ALV
A N— leg
I an inseed s life
There are about 10 million types of insects in the world.
These little creatures live in our homes and gardens. Some
live near water, others live in fields, parks and forests. Some

insects come out during the day while others come out at
night.

grasshopper

o

() Listen and repeat. Say these words in
your language.

2 Read the text and answer the
questions.

1 How many types of insects are there in
the world? \
2 Where do they live? .

Insects are really important. They keep our gardens
clean because they eat dead leaves and other waste'.

3 Why are insects important? © %‘“\ They are also important food for birds and other ff
4 What can bees do? \‘m animals. Some insects, like bees, even /
) A make food — honey. 4
Which facts from the text do you find /
interesting? Tell the class. Endanied (s, b \©
Project: Become a garden detective - go 5 () Sing the song! !
on an insect hunt. 8. S
— Bees, bees buzzing in fields ~ <=5
@ buzzing around
P Né,' wherever they please
- . 7 There’s nothing so sweet
Make a list of insects that you
: | as 4 honey bee

expect to find.

Write down any insects you find

oln the gro-und.. 6 G @048 In groups prepare a short

List any f.lylng. insects you see. T /quiz about insects,

Take or find pictures of the insects.

Describe the insects. You can visit this website:

Talk to the class about the insects. http://www.earthlife.net

Click on: butterfly icon

(fromAccessp. 55)

-? Task 1

Are following tasks pre-, while- or post- readimgks? Categorize them.
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Arethese sentences are true or false?

a) Ben isn't planning an immediate trip back to the Arctic. (paragraph 1)

b) British explorers are all excessively wealthy. (paragraph 2)

c) Ben's first expedition was badly organised. (paragraph 3)

d) They didn't actually reach the North Pole, so there was no press coverage. (paragraph 3)

e) After his first expedition, he got a contract to write a book. (paragraph 3)

f) It's Ben's absolute conviction that the more you stretch yourself, the more vou can achieve. (paragraph 5)

g) Ben is excited that his Antarctic expedition might be achievable. (paragraph 6)
h) Ben says that vou have to be especially talented to do these types of expedition (paragraph 7)

Find the words or phrases in the article that mean the same as the underlined words.

Sentences a—e are from the article.
Match them to the appropriate places (1-5) in the article.

a) I'm absolutely average.

b) So that's one of the lessons I've figured out along the way

¢) There are_as Ben says, 'no maps left to be drawn'.

d) Everything that could go wrong did go wrong.

e) Meet Ben Saunders: adventurer. athlete, motivational speaker]

Luuk at the photos of Ben Saunders on page 37 and discuss the questions
with a partner.

a) What sort of expeditions do you think he takes part in?
b) What are the potential dangers he may face on these expeditions?
¢) What reasons might he have for going on these expeditions?

Read the article on page 37 and check vour ideas.

Ben talks about "self-belief’ and expeditions that are 'doable'. Look at
more examples of words formed with the prefix self- and the suffix able/ible,
in the Word formation panel. Complete the sentences.

a)I feel very when I speak English to a native speaker.
b) I don't like working for other people — I'd rather be
c)I have a friend who suffers from low even though she's very successful.

d) I never go to expensive restaurants. I prefer places where the food 1s good
but prices are

e) I recently spent a very evening with my oid school friends.
f)I can't stand the summer I find the heat and humidity :

Are any ofthe sentences true for vou?
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..?9 Task 3

In course books for primary and secondary schants éxamples of different reading
activities/tasks. Categorize them.

pre-reading while-reading post-reading

5.5 Teaching learners with dyslexia

Dyslexia

The number of learners suffering from learning klilsizes is constantly increasing. In
the near future every teacher may face the probleirisow to approach dyslectic
learners in English lessons.

Dyslexia affects the area of the brain that deatls language, leading to differences in
the way information is processed. It also affediisep skills needed for effective
learning: reading, writing and spelling. Dyslexiaed not have its roots in a lack of
motivation or lower intelligence. Experts in spexilearning difficulties (Zelinkova,
2009) stress the basic principle in approachingledyis learners — multisensory
approach. All senses should be involved in proogssnformation as much as
possible. Homolova, (2012) uses the term stratedjapgnd stresses the importance of
knowing the most efficient language learning styege for learners. It is essential for
them to find and use their own way of learning tmaght differ from those employed
by other learners. Direct memory strategies sucipadying images and sounds, using
TPR, creating mental linkages can serve as a wagrapensation.

Some basic tips for teaching English to dyslexicdeners

» Use plenty of drills

Present new language by drawing, showing visuaistufes, real objects),
miming

Use colour for coding different word categories

Revise and recycle language as much as possible

Do not ask a learner to read aloud
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 Leave visual support on the blackboard (structwesabulary)

* Do not use translation activities

Summary

Getting learners to read English texts is an ingrdrtpart of developing their
communicative competence and life skills. Readiag & positive effect on learners’
vocabulary, grammar and other skills contributingldanguage acquisition. Through
English texts the teacher can introduce new toaics stimulate discussions that can
serve as a springboard for learners to expressdpgiions and ideas.

Review guestions
Where can you see differences between reading aloddilent reading?

What reading strategies do you know?
Do people read different texts in tk@me way? Explain.

What is the basic methodological model for teacheaping comprehension?

Further reading:

HADFIELD, J — HADFIELD, C.Introduction to teaching EnglishOxford: OUP,
2008. ISBN 978 0 19 441975 8

HARMER, J How to Teach Englisihondon: Longman, 2009. ISBN 978 1 405 85309 5

NUTTAL, Ch. Teaching Reading Skills in a Foreign Langua@ford: Heinemann.
ISBN 0 43528973 X

Common European Framework of Reference for Lang)age
www.coe.int/t/dg4/linguistic/source/framework_erf.pd

OTT, P. How to Detect and Manage Dyslexia. Reference arsditee Manual
Oxford: Heinemann, 1997. ISBN:978-0-435-10419-1
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TEACHING SPEAKING

In this unit you will:
* look at the speaking process
 understand the process of developing speaking
 get an overview of various types of speaking tasks
» understand the difference between speaking and comsation

Keywords: speaking, speaking tasks, monologue, dialogudrated speaking,
guided speaking, free speaking, communicationracten, accuracy, fluency

6.1 Importance of speaking

People speak for many reasons — to be socialtleeyfneed something, if they want
other people to do something, and to express fiaelings or opinions, exchange
information, refer to something in the past, préseriuture, and so on. Speaking and
communicating is a natural part of human behaviour.

6.2 Speaking as a productive skill

Speaking and writing are productive language shilid are thus closely intertwined.
They both involve putting a message together, comeating the message and
interacting with others. The differences betweepakmg and writing have been
outlined in Unit 5.

Harmer (2009) points out some generalizations abfminature of communication in
real situations which have relevance for the teaghnd learning of foreign languages.

» Speakers want to say something: they make deft@tasions to address other
people; they feel the need to speak;

» Speakers have some communicative purpose: thethsags because they want
something to happen as a result of what they sgy @ving/asking for
information, expressing feelings/opinions etc.;

» Speakers select from their language store: theacséhe language they think is
appropriate for their purpose considering the tiste topic, situation, channel
etc.;
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 Participants want to listen to “something”: theyvbaa desire to listen and
understand;

 Participants are interested in the communicativeo@ae of what is being said:
they listen to language because they want to fitdadnat the speaker is trying
to say, e.g. ideas, opinions, suggestions etc.;

» Speakers process a variety of language: the listeameto process a great variety
of grammar and vocabulary to understand exactlyt vehaeing said.

In short spoken English is often messy — when waalkpwe often repeat ourselves,
use incomplete sentences, hesitate, and use filest sounds or words that give us
more time to think). Written English is much tideand more organized.

6.3 Aspects of the speaking skill

The process of developing speaking is a complaieisas there are many factors that
influence successful communication. Obviously tharher has to be able to use the
language (linguistic readiness), but they also hewebe willing to take part in
interaction (psychological readiness). The formetries knowledge of language
means (vocabulary, grammar, pronunciation, intomfithe latter depends on the
learner’s personality (security, stress, positiegative feelings, motivation, needs) and
the situation in which “speech act” occurs (topbehaviour of other speakers;
peers/teacher, need to express oneself etc). Bkeofiblurting things out that are
wrong, stupid or incomprehensible can be one ointlagr obstacles learners have to
learn to live with in developing speaking skill.

6.3.1 Accuracy and fluency

Both accuracy and fluency are important goals tsyeei in developing communicative
competence. In the history of teaching Englishehemve been trends when teachers
turned away from issues of accuracy in favour divdies aimed towards fluency.
Nowadays it is clear that both accuracy and fluesreyequally important and have to
be practised.

Accuracy involves the correct use of vocabulary, grammad aronunciation. In
controlled and guided activities the focus is ulyuah the form of the language. Often
only one language item is the focus of attentiag, possessive case, plural, word
order etc. and the teacher generally ensures axchyacorrecting mistakes.

Fluency involves “responding coherently within turns ofetlconversation, linking

words and phrases, using intelligible pronunciateord appropriate intonation and
doing all of this without hesitation and unnatubataks. Speakers can interpret and
assess the meaning of what they hear and formajgteopriate responses” (Hedge,
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2001). In other words the learner is able to keemgwhen speaking and gets the
message across regardless of grammatical and wilstakes. In the communicative
classroom the teacher should maintain a balanceeket learner’'s fluency and
accuracy.

6.3.2 Appropriacy

Besides fluency and accuracy, the learner has teloe pragmatic/sociolinguistic
competence and consider contextagpropriacy, which means that the language has
to be chosen with regard to the setting, partidggachannel, topic and function. In
other words it is not only a questionwhat to say, but alssvhen, how and towhom

to say it.

In general, interaction involves more than justipgta message together; it involves
responding to other people — responding to whay thay, taking turns in a
conversation, expressing interest, encouraging tterspeak, changing the subject
asking them to repeat or explain and using nonaledommunication. These are
reasons why the learner needs other competenceeglycloelated to developing
speaking skill -compensation strategieslt often happens that the learner has to find
a way out when a gap occurs due to lack of knovdemtgstress (Hadfield, 2012).

It can be done by:
« avoiding difficult words, phrases or language cartons;
» explaining ideas the easiest possible way;
* asking for help;
* selecting the topic;
* miming the meaning;
 switching to L1/L3;
 using synonyms, paraphrasing and improvising (@ki$90, p. 324).

6.4 Developing speaking in the classroom
In the classroom learners have to practice bothdymiion (monologues) and
interaction (dialogues). There are two types ologjaes:
Transactional dialogue focuses on conveying a ngessaformation or a fact.
e.g. A: Excuse me, where is the bus station?
B: Go straight and turn left at the end of threet.
A: Thanks a lot.
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Interpersonal dialogue focuses more on maintairsngial relationships than the
transmission of facts or information.

e.g. A:How are you?
B: I'm not very well.
A: What's the matter?
B: I've got a cold.
A: Oh dear, I'm sorry.

One of the most important conditions for learnersgeak is to be motivated and have
a good reason for speaking. The teacher cannotepa the learner will speak from
the very first day. Young learners start to commatg on the word level (e.gfhank
you, Please, What?, Yellowetc.), then on the sentence level (84g.name is.... It's
blue...My cat is very smalletc.)

Later they are able to communicate on the parageqihlevel (e.g. describing a
person, place...) and function in dialogues.

From the very beginning of language learning, eess need many samples of
language (finely and roughly tuned input) to listerd absorb.

A speaking lesson can have the following format:

Before: Lead in: Introduce the topic. Give learnsm@mme input which will
provide them with ideas, e.g. brainstorming or arshntroductory
listening or reading text.

Language focus: introduce/revise useful vocabudar expressions.

During: Preparation. Set up the speaking task widar instruction. Learners
work in pairs or alone to brainstorm ideas and plaat to say.

Speaking task: learners work in pairs or groupsdoy out the task.
While they do this you can circulate, listening andnitoring learners.
You can make notes of errors and areas of diffydoit feedback later.

After: Language focus: here you can focus on proldeeas and error
correction.

Transfer: You can follow up the speaking activitythwva writing activity or
organize public presentations of the task (Hadf2€ld2, p. 108).

6.5 Types of classroom speaking activities

The task the teacher chooses should be at thelegéit for learners. Many activities
can be adapted to different levels. The choiceasks depends on the aim of the
lesson, stage of the lesson, learner’'s age, ldvieinguage proficiency, and learner’'s
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cognitive level and interests. The teacher shoakklihe speaking task on some kind
of reading, listening or visual input.

1 # 1.13 Listen to Emma talking about the best place she
has ever visited. Read the questions and tick the ones
she gives information about.

a) Where is the place? v

b) When did you first go there?

¢) Were you on holiday?

d) Where did you stay?

e) What did you do there?

f) How many times have you visited the place?

g) When was the last time?

h) What do you most like about this place?

i) Are there any things you don’t like about this place?
j)  Would you like to live there? Why? Why not?

2 You're going to tell your partner about the best place you have ever visited.

* Ask yourself the questions in Exercise 1.
* Think about what to say and how to say it.
e Tell your partner about the best place you have ever visited.

(from New inside Out, p. 17)

In general, speaking activities can be divided wa main types: accuracy based or
fluency based activities.

6.5.1 Accuracy-based practice or controlled practice offers venue for learnénst f
attempts to produce a new language item in a velgtisafe, limited context where
they do not have to worry or think about multig@duage aspects focusing instead on
one element only.

Typical examples of accuracy-based activities ae drills. Using drills, the teacher
has a lot of control over what the learners sakiey tmust respond to the teacher or
each other, and their answers are fixed — they anster correctly and according to a
precise pattern. In general, drills are mechaniegrners do not have to think or
understand what they say.

Example 1

The teacher divides the class into two teams aksl laarners to look at the following
situations, giving reasons for each situation. hees should use the present perfect,
past perfect simple or past perfect continuoushacrect reason gets one point.

* Mary’s clothes are dirty because .she has been playing in the garden.
» Peter’'s head ached because .... he had been sittihg sun.
» Ann is furious because...

» Mark is excited because
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 Terry felt sick because...

» Carol is crying because....

Example 2

Look at Tom"s diary for tomorrow.

07.00 _.’/_?ma,{,r‘&s;‘

07.3¢ Do my 2Yercesds

0530 Fur to school

09.06 abe fﬂ&fbﬂy exam

13.00 eack ithe Juprors fo smim

16.00 rain af the pa-::*f

i&.00 C_Sﬁfté‘/ fc‘m axy maths exam

What will he be doing at the following times?

Example

At 07.00 he'll be having his breakfast.
a 0730 ¢ 09.00 e 16.00
b 0830 d 13.00 f 18.00

(from Streetwise Intermediate SB, p) 25

Another problem is that these drills are limitaderms of keeping learners motivated.
Doff (1991) suggests several ways how to turn mmegess and mechanical practice
into meaningful practice, e.g. by:

 Letting learners say something about themselves likes/dislikes, facts from
their personal life etc.

» Suggesting a situation, e.g. What do you say isdlsuations?
You want to check your e-mails there an internet café near here?
You want to withdraw some mondg.there a cash machine near here?
* Letting them add something of their own (Doff, p) 7
Types of drill exercises:
* Substitution drills
» Transformation drills

* Functional-situational drills (Lindsay, pp. 62-63)
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Other types are: question-answer drill, expansiidh ohini dialogues drill.
Example:

Work in pairs. You are in a department store. Ypantner wants to buy some clothes
and shoes. Comment on their choice.

ASKING RESPONDING
* What do you think of.....? < It looks nice on you.

It really suits you.
You look good.

* How about this....?

* Do you like this....?

* Does it suit me? It doesn't suit/fit you well.
| don't like it.

| think it's awful.

Example:

Starting a conversation. Match the given senterficea A, B and C and practice
simple dialogues.

A B C
Did you watch Wimbledon _ _
I’'m fine, thanks. Oh, was it delayed?

yesterday?

o Which match did you
It’s going to be hot today.| Hard, unfortunately.

watch?

Did you have a good _ Makes you stay in the

_ Terrible. o _
flight? swimming pool, doesn’t it
How are you doing? Thanks, | will.
It's a nice weather today, _
_ _ Horribly hot! What's the problem?
isn’t it?
How do you like working _ o

It was quite pleasant. That's kind of you.

for Orange?
Just ask if you need my _ N
hel Yes, it was exiting. How about you?

elp.
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Another type of accuracy based practice is infoiomagap activities. These are carried
out in pairs or groups and usually depend on onenore learners either having
incomplete information or no information at all, darthe other(s) having the
information needed to complete the task so thenérarhave to ask and share the
information they have. Learners often have toifilivarious incomplete tables, grids
and/or texts. The teacher is usually in the rolemftroller, manager and assessor. At
this stage all mistakes learners make must beaede

Example:

. Use the pictures to continue the dialogue below. Use the plan
given.

Sue: Hello, John, is that you? It’s Sue.
John: Hi Sue. How are you?
Sue: Oh, I'm fine. I'm just ringing to ask you if you're doing
anything this weekend ...
(invite your friend to go walking)
(suggest what to take with you)
(arrange where and when to meet)

(from For Real Elementary, p. 133)

Guided activities include model dialogues in whiearners can exchange some facts
about themselves (hobbies, favorite foods/drinkefor their future or a time, place,
etc.), but have to use structures/functions whiabehbeen taught beforehand (e.g. the
present continuous).

Example:
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- P ROLE PLAY Work in pairs.
s You want to meet yvour friend for an hour on Saturday.
* Your diary is here, your friend’s diary is in LINKS page 61.
s Ask and answer guestions to find out when you can meer.

s ‘.' '4.ldln:.n||.- F'i"'l'i".ll"n'n"'-@_ s
3 4 -10am 40 SNOp __J_r]..li wr_fi‘l L2218
® 011 am s pg ] Wi Sl e, T
* 1 =12 av  meet a"ﬂce .-:mﬂ’I wae 1o
= iscuss project for schoo
® [unchfime : :
- 2 pm__lunch at Riverside Caf
¢ with Chris R
® ufferncon
. ST D e S o N LS|
® : _ 5 pom  af home: wrife !mmljl_rmdr
B r¢1._r_~.gf ﬂf"' Internetf research
3 ]'ﬂr’ .|[' af’grujh
E 5 E:- *'ni"ﬂ___ =&
s EVE MG
T R with
L= 18 P rji' ..-f‘-' NE Cinea Wi
b Ch ris B
i
(from Highlight Upper Intermediatep. 89)
.?? Task 1

Suggest the activity and prepare a handouEhed someone who .for practicing the
future simple.
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Controlled activities should keep certain principle
» contextualized practice;
 personalizing language;
* building awareness of the social use of language,;

* building confidence.

6.5.2 Fluency-based practice gives an opportunity for learners to focus on
conveying the message rather than practicing spdaiiguage item(s). Learners are
provided the opportunity to experiment with langeiagnd see how far they can
communicate in situations similar to real life.draction between speakers involves
making decisions about what to say it, how to sayl@ow to develop communication.

Information or opinion gaps are an essential parc@nmunicative activities. The
existence of the gap and its bridging is a reasoffeaking, which makes the activity
communicative.

The most common examples of communicative acts/ficeind in coursebooks are role
plays, debates, discussions, simulations, problamrg activities, quizzes, drama and
a variety of communicative games. Some activitiey overlap.

The teacher is usually in the role of manager litatar, monitor and evaluator. It is
not important to stop learners and correct theistakies unless they hinder
comprehension.

Discussionis any exchange of ideas and opinions with thenkga talking amongst
themselves. It may last just for a few minutestanay continue for a whole lesson. It
may be an end in itself or it may serve as theimpmery or final stage of some group
activity. There are two crucial points that deterenithe success or a failure of a
discussion:

1. The stimulus for discussion or the topic must naigvthe learners, make them
want to talk. This may depend to a large exterh@n it is presented to them e.g. a
controversial picture/statement may trigger thedneeexpress one’s opinion. The
topic may be presented through a short text egioly, joke, or song. The topic
should be appropriate to the age and level ofdhmkrs.

2. The role of the teacher — there are several rokesgacher has to take on during the
discussion. As a manager the teacher has to prefmaeinstructions, explain the
aim of the activity and motivate learners. Latee tleacher can also become a
participant in the activity. S/he can present oweas (but not dominate) and
encourage learners to express their opinions. Amatiie the teacher can adopt is
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the one of monitor unobtrusively walking around anaking mental notes on the
activity to use later in feedback.

There are several techniques to maximize learrgadicipation in discussions, e.g.
using talking chips or a pyramid discussion, inathiearners discuss questions first in
pairs, then in groups of four and later eight.

Example: Discussion bingo

Work in groups of three. Each of you has one biceal. Choose a topic from the box
and start a discussion. As you are speaking you tnui use all the expressions on
your bingo card. Each time you use one cross it \0fien you have used all the
expressions, shout “BINGO!”

TOPICS: learning English, good food, city life, penality, luck, 23 century

CARD 1 CARD 2 CARD 3

Talking of... Frankly... Actually...

It seems that... Gone are the times... It's not knolgtiver...
When | was younger... If only... | really do wish...

Not necessarily, because... There is no doubt that...| ou mMUst bear in mind...
| really regret... People will always... | tend to...

Oh, come on... Only when... On the whole...

Role playis an activity in which learners play different {gaand act out a situation.
The description of the role is on the role card] Erarners have to behave according to
the instructions on the card. As for the languagectce, the teacher can decide
whether the learners will be left on their own ®ewany language or provide some
specific phrases or words to be used. There isllysupotential problem or a conflict
that learners have to solve through communicatfonvell-chosen role play can be
motivating, funny, similar to real-life situatiomd have the potential to get learners
“hooked” and speak. Learners usually feel muchrsafng language in pairs or
groups rather than in front of the teacher andetitee class. The teacher spends most
of the time in the role of manager, prompter, maménd evaluator.

Form a group of four. You want to go on holidayetiger but have different ideas. Try
to come to an agreement.

76



Student A

Student B

You want to go on a seaside holic
abroad. You are mainly interested
relaxing in the sun because you nee
rest after a very busy year.

ayou want to go on an adventure holic
iwvalking and camping in mountains
dyaur own country. You think this wou
be a cheap and healthy holiday.

ay
in
Id

Student C

Student D

You want to relax, but you also want
do some sightseeing. You are intereste
museums, art galleries and churches.

tbast year you went on a package holic
daind spent two weeks on the beach.

want to do something different this yeatr.

lay
You

Guidelines for a communicative activity
Before the activity:

o Decide on the aims

o Predict problems learners may encounter

o Prepare material and instructions

o Revise/brainstorm useful language

0 Arouse learner’s interest and motivation

During the activity:
o Set up the activity and check that i

t is undersvaiad

o Give prompts if necessary (individual pairs/groups)

0 Set a timelimit and monitor the act

After the activity:

ivity; do notarrupt learners

o Organize a public check and give feedback

o Remind learners of major mistakes with a focus ow well they achieved their

communicative aim

?9 Task 2

Determine differences between a simul

ation andeapiay.
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o> Task 3

Make a list of possibléechniques to be used by the teacher as a redotiearner’s
mistakes in communication.

Summary

Speaking is a complex process which involves cansirg a message in a form that
other speakers of English can understand, andetglty the message using the correct
form (pronunciation, intonation and stress). Spegkiinvolves interaction -
communicating with other people which also involusing non-verbal means. To do
this, learners need to be able to respond to what people say, and use the language
appropriate for the concrete situation. At the saime they need to be accurate and
fluent enough for other person to understand anfit iato the conversation. To be
able to do this, learners need lots and lots aftfm® encouragement and correction.

Review guestions
Where do you see the differences between accuratfieency?

Give examples of compensation strategies.
What does the choice of speaking activity in tresds depend on?

What roles does the teacher take while learnersyaodved in a discussion?
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TEACHING WRITING

In this unit you will:
* |learn differences between writing and speaking
* look at the reading process
* learn about the teacher’s approach to a writingdes
» get to know examples of writing tasks and actigitie

Keywords: process writing, planning, drafting, writing foal®ing, writing for
writing

7.1 The importance of writing

Writing competence in a foreign language tendsetore of the most difficult skills to

acquire. This is true for English as well. Whatmsre, the time learners spend for
developing this skill in the classroom is rathew.lolrhe reason is obvious — writing
needs its time. Moreover it is not only the prodgwhat learners write) that is

important, but also the process of writing.

7.2 Differences between writing and speaking
Speaking and writing are both productive skillsd anmay be useful to outline the
differences between spoken and written communicaiibese are:

* Permanence

Written discourse is fixed and stable so the repdian be done at whatever time,
speed and level. Spoken text is fleeting and oscoinein real time.

» Explicitness

The written text is explicit; it has to make clghe context and all references. In
speech the real-time situation and knowledge shhetdieen speaker and listener
means that some information can be assumed andnoébe made explicit.

» Density

The content is presented much more densely inngritin speaking there are more
words e.g. fillers, repetitions with more redundpassages, etc.

80



e Detachment

The writing of a text is detached in time and sp&woan its reading; the writer
“creates” alone. Speaking takes place in immediatieraction with listeners, with
immediate feedback.

« Organization

A written text should be organized, carefully fotated and edited before making it
available for reading. A speaker can improvise,f-seirect, start again and
reformulate.

» Slowness of production, speed of reception

Writing is much slower than speaking. On the othend, we can usually read a piece
of text and understand it much faster than we taveilisten while someone reads it
aloud to us.

« Standard language

Writing normally uses a generally acceptable stechdariety of language whereas
speech may sometimes be in a dialect (Ur, 1996 5$-160).

7.3 Writing as a means and writing as an aim

When thinking about writing, we have to make aideton betweenwriting-for-
learning andwriting-for-writing (Harmer, 2009).The former writing is used as d too
to help learners practice and work with languageaimvritten form e.g. copying,
substitution exercises, transformation drills, $lation tasks etc. for practicing
grammar and vocabulary. Writing activities that alsufocus on a selected language
item (grammar structures, using new vocabulary)usezl to consolidate, practice and
give reinforcement to learners. In other words,timgi for learning is a means for
developing linguistic competence.

Example

Rewrite these sentences, beginning While ...

It was sunny, but there was a cold wind.

i i O e
S SUNKU, there was 4d ¢ u;f‘f WIHG

She’s very clever, but she's got no common sense at all.

[ know how you feel, but I think you're making a mistake.

The job’s well paid, but it's deadly boring.

I'm interested in economics, but I wouldn’t want to work in a bank.
The hotel was nice, but it was a long way from the beach.

(from How English Worksp. 239)
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Example

Write questions and short answers.
1 your mobile phone / have got / a camera ? m
tas your mobile phone got @ camera? Yes, it has.
Jake / be / in the band ?

Do

% vourfriends / be / in the classraon? W3

=~

there / be / a computer in the garage?

5 there/be/any museums in Paris? IZl

6 your house / have got / twenty rooms? E

(from For Real, Elementaryp. 22)

On the other hand, writing-for-writing is aimed alkeveloping writing as a
communicative skill. The main difference is that lwek at the text as a whole and
consider its communicative goal (conveying messagésrmation, and knowledge to
the reader). For many years, the teaching of writias focused on the written product
rather than on the writing process. In other woodsnmunicative writing depends on
more than the ability to produce clear and corsecttences. Learners should be able to
write whole pieces of communication, to link andtier develop information, ideas or
arguments for a particular reader or audience,terowords, to develop discourse
competence.

In real life, most of the writing we do is writtemth a reader in mind — a friend we
know, a relative, an institution or a person weehaever met before. Knowing who
the reader is provides the writer with a contexthaut which it is difficult to know
exactly what or how to write.

An example of a task that has very different resiflthe learner considers the reader
and the form:

Explain, in writing, why you would like to study ithe USA.
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The possible reader could ba US embassy officer, your friend from the USuryo
friend from Slovakia, the headmaster from a US Hghool, your English teacher, the
readers of your blog in SME, your Facebook frieetts

The form could bea formal letter, an informal letter, a part o€ thpplication form, an
essay, a hewspaper article etc.

Depending the reader and the form, one would pr@decy different pieces of writing
on the given topic.

With the communicative approach to teaching Engligte attention is directed
towards thénow of text construction rather than towards the pobdu

7.4 The process writing

Learners’ writing process should involve:

* Planning (what learners are going to write, gatigerdeas, discussing the topic,
making a list of points, brainstorming etc.)

 Drafting (organizing the ideas into sentences/pafats, considering the logical
order of ideas and arguments/examples.)

» Reviewing/editing (learners read the text carefitigusing first on the content
and in the second reading on correct language -abwdary, grammar and
punctuation.)

* Producing the final draft (after reviewing and ewjt learners produce the final
draft and get feedback from the teacher.)

Because of this process, writing is time consumargl the teacher should encourage
learners to plan, draft and edit before they preduéinal version. Beforehand learners
need opportunities to practice varidosms (letters, job application, CVs, reports) and
functions (narrative, description, comparison) in writingndawithin these to develop
different skills involved in producing written texisuch as using appropriate word
order patterns, expressing one meaning in diffegeginmatical forms, using cohesive
devices, conveying links and connections betweemntsv and appropriately
accomplishing functions (Brown, 2001).

83



Example

Pre-writing

/ ,'

o

 ns .'LJ} S AT

1 The government is planning to build a motorway which would
pass close to your town. Some local people are against this plan,
and some are in favour of it. Choose points in favour and points
against from this list. Reject any irrelevant points. f
e less traffic through the e fewer customers for shops

town centre e faster local transport
e fewer people stopping in e more work for local garages
the town e no more summer traffic jams
e farmers lose some land e means destroying an old
e town less dangerous for building

O ——

children e too many dangerous drivers
e local wildlife in danger e new factories come to the-
e air pollution near the town '
motorway e pubs lose many customers
e noisy for houses near the e town more attractive for
motorway tourists
Role-play
2 | Student A Student B Student C

You are against the planned You are in favour of the You are the presenter of a

motorway. You believe that
the existing roads are good
enough, and that the new
road would damage the
environment.

planned motorway. You
believe it will bring more
business to the town, and
that the advantages outweigh
the disadvantages.

radio programme. You are
interviewing Students A and
B. Ask them questions so that
your listeners understand
both sides of the issue.

Guided writing

Writing

4 Write a short newspaper
article in reply to the letter in
3. Answer all the points in the
letter, and point out the
benefits of the motorway.

3 Complete this letter to a newspaper about the motorway
problem. You could use information you discussed in 1 and 2.

build the
t's plan to :
4 rotest about the gover‘n':: 't‘o* ‘:‘O‘N“ °§. Croc\(_
i B o that it would pass € for the following e

otorway s for the town
propO:;? '{,;Z\Z\E\that this would be i first. Include organis”
\’s\dmp istof ol S he most serious cOMeS L

: - i fc) fit our
e your reason® is, finally efc: would bene
s Zs eg. next, as weIeI:S\ ;hw}l\o think the motorwa
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\n my view
disaster. We

Yours faithfully

2

(from Highlight upper intermediate. 44)
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According to Gower (1995) the teacher can helmieato write by:
» encouraging real writing tasks in the classroomthg birthday card for a friend
* let learners work in pairs
 being selective about the kind of mistakes yougaiag to mark
« displaying finished tasks on the wall e.g. poerssags, projects
 prepare learners for writing
* providing a clear model
¢ monitoring
» showing that neat, accurate writing is importard aalued

It seems to be very important that learners reatl sbtndy examples of the piece of
writing they are to produce (e.g. postcards, Isftemail messages, CVs, essays etc.).
In general, writing can be practiced at variouglsv

Word level learners write individual words e.g. a shoppimg br a menu for a
birthday party.

Complete the food diary for yesterday.

My food diavy

) e R s SIS T Tl L)
Food: Portion: large/small
Drink: Portion: large/small

BUDER S e i i b e
Food: Portion: large/small
Drink: Portion: large/small

e e el AP A
Food: Portion: large/small
Drink: Portion: large/small

e e | e R W T Y
Food: Portion: large/small
Drink: Portion: large/small

T R L N I RS ORI
Type of exercise:

Time

(fromFor Real, Elementaryp. 59)
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Sentence leveltearners write a sentence e.g. an invitation fqragty, apology for
being late to a meeting.

Paragraph levellearners write a paragraph e.g. “Describe youst fmpression of the
person in the picture.”

Writing
Write a paragraph about the political system
in your country.

How often do you vote?

How do you vote?

How many parties are there?

Which party is leading the government now?

(from For Real, Elementaryp. 53)

Text level learners write a text on a specific topic forpgeafic reader and function,
e.g. areply to a first letter from a new penfden

Writing (an article about your pet)

Answer the questions. Use your answers to write a
short article about your pet for your school magazine.
(50-60 words)

Have you got a pet? 5 What does he/she look like?
What is it? 6  What can he/she do?
What's its name? /  Why is he/she so special?
How old is he/she?

(from Accessp. 52)
7.5 Types of tasks for developing writing

According to Strakova (2005, p. 72) there are tilwWing types of classroom writing
tasks:
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Controlled tasks

These are activities, in which learners copy wandsentences that they see or hear. In

g

eneral these are rather mechanical tasks, thepe#eneficial for young learners by

allowing them to practice association of lettersl @ounds, visualization etc. Young
learners are used to practice copying in their &dessons.

The traditional dictation belongs to this categand it is considered to be artificial,
teacher-centered and test-like. However DaviesRindolucri (1990) suggest several
ways how to turn it into a motivating, creative ammnmunicative task.

Structure-based tasks

These are activities that focus on practicing paldir grammar items. They do not
allow much creativity and the aim is the grammataacuracy of the text produced.
New grammar structures can be practiced:

Matching halves of sentences and rewriting them
Filling in gaps

Transformation drills

Translation

Answering questions

Examples:

Form frue sentences about Derrick.

—

he/live/in the Tower of London

2 he/start/work/at @ o'clock in the morning

w

he/take care of/ravens

4 he/live/with his friends

5 he/work/five days a week

6 he/love/his job

(from Upload p. 37)
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In authentic writing tasks the reader should bevkne- in classroom setting it is
usually the teacher or peers. Authentic tasks iamgas to what one writes in real life:

letters, filling in various forms, leaving messagestices, stories, e-mails, blogs,
chats, posting on socials networks, portfolios etc

Examples:

2 Match the sections of the letter a-f with
the diagram.
. , vvvvvvvvvvvy
a) date £ VIV VY
- vvvvvvvvvvvy

( b‘/: body of letter

\‘{\)1

vvvvvvvvvvvy

(c) closing salutation

(W)

) 44 A A TA T AT

d opaﬂnggnmﬁng ~ VVVVVVVVV VYV VY VYV VVV VAV VY
A ﬂ;—_“* VWYV VYV VYV VVV VYV VAV VAV VY
- VWYV VYV VYV VAV VYV VY Y
e/ name VVV VYV VVVVVVVVV VYV VY
VVVVVVVVVV VAV VYV VYV VAV VYV VAV VY
VWYV VYV VVVVV VAV VAV VAV VYV VY
VWV VYV V VYV VWV VYV VY
VV VAV VYV VYV VAV VAV VAV VAV VY
VVV VYV VYV VVVVV VIV VIV VAV VIV VVVVV VY
VVVV VYV VYV VYV VVVVV VIV VIV VAV VAV VY
VVVV VY
VVVVV VYV VYV VYV VVVVV VYV VAV VV VY
VVVVV VYV VY VY

address

S

vvvvvvvvvvvvy

6,'—' Vvvvvvvvvvvy

(from For Real, Elementaryp. 124)
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Complete the chart about yourself.

Name

Favourite hobby
How often?
Who with?
Why/like?

Use your completed chart to write an email to your
British pen pal about your favourite hobby. Pay attention to
punctuation.

: ]
2 Previous § Next | E W reply TR Repiy ot | [l pont [

1 To:

E | Subject:

Dear Marsha,
My favourite hobby is

What about

I S— ? What do you

Write back soon.
Yours,

(your first name)

i .

(fromUpload 1, p. 47)

Writing can be characterized as written thinkingatners should be encouraged to
express their ideas, experiences, thoughts anthdgeselWriting can be a means for
developing learner’s creativity. The ideas for areawriting can be suggested by the
teacher, or result from discussions; visual inpubrks of art), recordings of music,

poems etc.

Essay writing is a frequent part of various languagaminations. It is a complex and

very difficult task in the mother tongue too. Tlea¢her cannot expect learners will be
able to write it in English without sufficient trang. Learners need to study some
examples, identify the structure, and get pradtideuilding sentences, paragraphs and
organisation of the essay. It is important to foenghe process first before the teacher
starts to evaluate and assess the final product.
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Work in pairs. Write the conversation that took
place between the waiter and the person at the
table. Be ready to act it out for the class.

(from Streetwise Intermediate. 87)

..?9 Task 1

In course books for primary and secondary schoaisl fmore examples of
communicative writing tasks.

o Task 2

Study the Common European Framework of Referemegtten production — and
compare the levels (A1-C2).

Al C2
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OVERALL WRITTEN PRODUCTION

C2 | Can write clear, smoothly flowing, complex teixt@an appropriate and effectivie
style and a logical structure which helps the re&alénd significant points.

C1 | Can write clear, well-structured texts of comydeabjects, underlining the
relevant salient issues, expanding and supportinggof view at some length
with subsidiary points, reasons and relevant exas@nd rounding off with an
appropriate conclusion.

B2 | Can write clear, detailed texts on a varietgutbjects related to his/her field of
interest, synthesising and evaluating informatiod arguments from a number
of sources.

B1 | Can write straightforward connected texts oargge of familiar subjects within
his field of interest, by linking a series of slavrdiscrete elements into a linear
sequence.

A2 | Can write a series of simple phrases and seasdintked with simple connectors
like ‘and’, ‘but’ and ‘because’.

Al | Can write simple isolated phrases and sentences.

Summary
As far as developing writing skills it is importatd make a distinction between —
writing-for-learning and writing-for-writing.

There are many reasons for getting learners to agrnwate in writing such as emails,
letters, messages, projects etc. Learners shoudvaee of appropriate language use,
style, layout and cohesion in the text they prodifiting allows more “thinking
time” than they have in spontaneous oral commuioicatwhich many learners
appreciate.

Review questions

Where can you see differences in writing for wgtemd communicative writing?

Explain the differences between controlled writiagks and communicative writing
tasks.

Suggest suitable tasks for developing creativamgit
Explain the ways of the teacher’s reaction to gratical mistakes in an essay.
What is the basic methodological model for teacliagimunicative writing?

How can the “target reader” influence the proddavnting?
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TEACHING CULTURE

In this unit you will:
» Look at the role of culture in teaching and leagninglish
» Get an overview of various approaches to teachiigre
» Understand the procedures designed for raisingrallawareness

Key words: culture, cultural awareness, communicative conmaete

8.1 Importance of raising cultural awarenss

Culture and language are intricately intertwinedaimy society. When we learn a
foreign language we will also learn something of thulture of the target language
community such as customs, values, ways of thinkiegling, acting and other

culturally biased knowledge.Brown states that eeltis what binds people together
(Brown, 2000). Without the study of culture, Enplimnguage teaching and learning
would be incomplete. Learners should know as msgbossible about the people who
speak the target language or countries in whichisitspoken. The goal of

communicative language teaching is developing comecative competence which

can be broadly defined as:

« developing learner’s ability to understand and xpress themselves in a foreign
language,

» fostering student's positive attitudes towards comgating in a foreign
language and

* heightening their interest in language and cultutejs deepening international
understanding(Savignon, 2002).

In other words apart from linguistic and communigatcompetence, the learners
should become aware of social and cultural accépyabf language production.

Moreover the teacher should not neglect the enosmpogitive influence of culture on
learner’s motivation to study English.
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..?9 Task 1
Study CEFR and find the position of culture stated.

8.2 Different types of culture

Nowadays most of our learners live in a monolinguad monocultural society and this
situation can lead to inappropriate judgements abther people and their behaviour.
English lessons can sensitize learners to otheturesl values, similarities and
differences among users of English. It seems tedsential to find the answers to
guestion what culture should be taught.To answeés tjuestion, Tomalin and
Stempleski (1994, p. 7) use ternisg C cultureandlittle ¢ culture In general, the
former term (achievement culture) relates to liene arts, films, history, music and
institutions. The latter term (behaviour culturedates to everyday life, values, norms,
customs, leisure, food, dress and belfdfsthe following picture, Trompenaars (1997)
compares culture to an onion to illustrate its ngars.

“Culture, like an onion, consists of

layers that can be peeled off.”
{Trompenaars 2003 p25)

Visual Cultural Differences
Language

-, Housing
Food
Clothes

: Norms and Values
KEY BEIiEfS greetingg
Not so visible but has  bow, shake hands
an effect on determing

behaviour at a more
superficial level

’ Some authors use term high culture for big C culture and low culture for little c culture.
Brooks (xxxx) uses terms formal culture and deep culture.
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The Cultural Iceberg offers a more detailed pictoféeasy to séeand “difficult to
seé€ culture. Any aspect of culture in the picture da@come the what’ to teach in
the lesson. Brooks (1993) points out that if trecheers provide learners only with list
of facts (...from literature, arts, history) ..ataeers are not provided with an intimate
view of what life is really like in the target cute. In other words, they will not be
able to function appropriately in real life situats.

The Cultural Iceberg

Language  poliiore

Dress

Easy to see

Fine arts

Literature

Holidays and festival
olidays and festivals Food

Beliefs and assumptions

Family roles

) ) Self-concept
Relation to authority

Core values

Biases Body language

Manners

Interpretations Concept of cleanliness

Beauty ideals

Family values

Attitude toward school Gender roles

Approaches to health and medicine Huitior
Rules of conduct

Concept of justice Notions of modesty

Pride

Competitiveness

Attitude toward the environment

Expectations

Cluldrearing practices

Wark etlie

Gestures

Thought pattermns

Personal space Aesthetics
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In the past all these aspects of culture wereaeltd English speaking countries such
as Great Britain, the United States, Canada, Alissiad Ireland. Nowadays, there is a
strong tendency to introduce culture of the EU ¢oes and other world cultures (e.g.
Japan, Indian, and African) inEFL materials.

o Task 2

Study some EFL textbooks and compare aspects aireupresented in them. Find
examples obig C cultureandlittle c culture

big C culture little C culture

When presenting any aspect of a target language#ober needs to state clear goals.
Tomalin and Stempleski (1994, p. 7-8) state follugvgoals of developing cultural
awareness:

1.To help students to develop an understanding ofabethat all people exhibit
culturally-cinditioned behaviours.

2.To help students to develop an understanding theiakvariables such as age,
sex, social class, and place of residence influeheeways in which people
speak and behave.

3.To help students to become more aware of convetlmehaviour in common
situations in the target culture.

4.To help students to increase their awareness ofctiiaural connotations of
words and phrases in the target language.

5.To help students to develop the ability to evaluate refine generalizations
about the target culture, in terms of supportinglence.

6.To help students to develop the necessary skilldotate and organize
information about the target culture.
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7.To stimulate students” intellectual curiosity abdhbé target culture, and to
encourage empathy towards its people.

8.3 Sources of culture

Nowadays with an unlimited access to technologytélaeher and learners do not face
problems to discover sources of culture.Obvioualypumber of cultural issues are
presented in latest English textbooks and acconmp@n¥EFL materials. Most
common examples are texts for developing recestki#s, visuals of different kinds
(photographs, maps, and advertisements), cultubsiyed tasks and activities, songs,
proverbs and sayings. The teacher can also britngiatic materials of a different kind
(newspapers, magazines, menus, calendars, comstaipaintings, tickets, leaflets,
brochures etc.). Movies and video extracts canddearner’s attention to a specific
cultural issue and lead to project work. A lot ofterials on the internet can be
adapted to be used in language teaching e.g. goaghes, virtulal visits to galleries,
museums and other interesting places and sights.

-~ <» Task 3

Make a list of stereotypes about English, Ameriaad Slovak people.

ENGLISH AMERICAN SLOVAK

8.4 Methods, approaches and activities of incorporating culture
in language teaching

In the past traditional methods of teaching cultiaeused on big C culture e.g facts
about literature, history institutions etc. Leamstudied texts focusing on facts related
to the cultural topic e.g. a novel, followed by qmehension questions.Nowadays the
focus is more on positively sensitizing learnerdiféerent cultural phenomena than on
knowledge about culture.Following approaches aritvines can familiarize learners
with the taget culture and make them emotionaNpived in developing their cultural
awareness. Peck (1993) points that foreign language students want to feel, touch,
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smell, and see the foreign people and not just hbair language.She suggests
following activities:

The culture islandas displays, posters, bulletin boards, maps,realia can create a
visual and tangible presence of the other culture.

Theculture self-awareness technigaiens to raise learners’ consciousness of the basic
principles that govern their own values, beliefad aactions. Teachers may use
sensitivity exercises, self-assessment questicgsigiroblem solving, and checklists of
value orientations.

Culture capsuless a brief description of one aspect of the othdtures followed by a
discussion of the contrasts between the learnes’'adher cultures. In this technique,
the teacher presents the information orally, aadnkers are asked to answer questions
relating to a typical incident or event in the &trgulture. It is possible for learners to
prepare a culture capsule at home and give anpoeslentation during class time,
which is combined with realia and visual aids, &l &s a set of questions to stimulate
discussion. The main advantage of using a cultapswde is that learners become
involved in the discussion and are drawn to comsilde basic characteristics of their
own culture.

Thesslice-of-life techniqués a technique whereby the teacher chooses a semtient

of life from the other culture e.g. from You Tubliéen it is presented to learners at the
beginning of the class. It catches learners’ attarand arouses their interest, and does
not take up much class time.

The quiz or multiple-choicean be used to test materials that the teachealhsasdy
taught, but it is also useful in learning new imh@tion. It is not important whether
learners can get the answer right or not, but lBdipting or guessing, they will
become more interested in finding out about thevansThe right answer will be
provided by the teacher, through reading, watchengyideo, or other classroom
activities. Quizzes are high-interest activitiesttban keep learners involved.

Role-play is an activity which learners are familiar witthey imagine themselves in
an intercultural situation outside the classroomd gerform a role-play about a
situation within their own culture or another cuduExperiencing the situation from
different perspectives can contribute to an awessnand understanding of one’s own
culture and the cultures of other people.

The study and compare technigugolves studying of authentic materials (visuadla
printed materials) and compare them e.g. provesbsties, jokes, notices and
advertisements).

98



Project worklearners gather information and data about a pdaticultural issue and
present their findings in aform of an end-prod(ePP presentation, poster, short
video, drama etc.). Learners who carry out projémtsising on cultural issues can get
a deeper insight into the target and local cultukpart from acquiring cultural
knowledge they can be emotionally involved in thyeid¢ and that would reinforce their
understanding of “the difference and otherness”.

Many activities and tasks teachers frequently usehe classroom can be easily
adapted to use in teaching cultural issues. To givew examples Williams (2003)

mentions:word association, culture bump (critical incidenigeting of cultures role

play, quizzes or questionnaires, brainstorming deredtypes, analyzing jokes,
proverbs, advertisements, street scestes

Review guestions
Explain differences between big ¢ and little c grét

Which techniques can be employed in the procedgwé¢loping cultural awareness?

Summary

Nowadays, the digital resources and new technddograble teachers to adapt the
more traditional techniques and create new ondwity the target culture into the
classroom.Technology based activities allow leanter interact directly with L2
culture without any restrictions. Exploring and stracting a deeper understanding of
other cultures can be a memorable experience thaldwncreasing not only learner’s
communicative competence but their motivation ak. we

Further reading:

BROOKS, N. Teaching Culture in the Foreign Languagkssroom, Foreign
Language Annalsvolume 16. New York: ACTFL, Inc., 1993.

Brown, H.D.Teaching by Principles: An Interactive ApproacHanguage Pedagogy
USA: Addison Wesely Longman, 2000, ISBN 0 13 028983

CIMERMANOVA, |. Teaching English as a Foreign LanguageteSov: PreSovska
univerzita, 2014, ISBN 978-80-555 1276 1
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Glossary

ACCURACY

AIMS

ANTONYMS

AUTHENTIC TEXTS

BACK-CHAINING

BRAINSTORMIMG

BUZZ GROUPS

CHECKING
QUESTIONS

CHORAL
REPETITION

CHORUS

COHERENCE

COMMUNICATIVE
ACTIVITIES

CONTROLLED
PRACTICE

DEBATE

the degree of correctness a learner achieves wsieg u
language means

what a teacher hopes a learner will achieve as.dtref
teaching; indicated in a lesson plan

words with opposite meanings

texts written for native speakers; not producediidactic
purposes

get learners to repeat a sentence bit-by-bit,is¢gaftom the
back

learners in pairs prepare a topic by suggestingayy ideas
as possible in the shortest possible time

groups of learners which are formed to brainstateas
before a discussion, for example

asked by the teacher to find out whether learnave h
understood a grammar, vocabulary, a text etc.

all learners repeat a short sentence/phrase/waha same
time and rhythm

all learners speak together using the same warésssand
rhythm

learners organize their ideas in a logical and m@itevay
e.g. in writing

are those where a learner uses English to commntenieal
meaning, as opposed to practice language

IS practice where learners concentrate on a specifi
language point

a communicative activity in which learners discuges
argue different points of view
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DEDUCTIVE
APPROACH

DRAFTING

EDITING

ESA

EXTENSIVE
READING

EXTENSIVE
LISTENING

FEEDBACK

FREER PRACTICE

GIST

GUIDED
DISCOVERY

GUIDED WRITING

INDUCTIVE
APPROACH

INFORMATION GAP
ACTIVITY

INTENSIVE
LISTENING
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a procedure when a learner first learns rules laad takes
sentences on the basis of those rules

the stage in the writing process when learnersewing first
version of a text

the stage in the writing process when learners &idke
first draft and make corrections and changes

engage, study and activate: three elements thatdbe
present in a lesson

learners read longer texts for pleasure

learners listen to longer texts, usually outsidedlassroom,
often for pleasure

what the teacher tells learners about how well treexe
done in terms of language use

a stage that follows controlled practice and leetgy to
use the new language in their own sentences and/or
dialogues

a general idea of a text for reading/listening digwaent

the teacher points learners in the direction ofldinguage
they are being asked to understand

learners are given the shape and sequence ofe@ddiec
writing in order to help them to write it

the procedure by which learners are given sevemhples
of the language and try to work out how it is consted

learners have different pieces of information alibatsame
subject and have to share this information in ofdethem
both to get all the information they need to corteoketask

learners listen to a text and discuss detailedcisoé the
meaning as well as studying the language and text
construction



INTENSIVE
READING

JIGSAW
LISTENING/
READING

LANGUAGE CHUNK

LEARNER
AUTONOMY

LEARNING STYLES

LOCKSTEP

LONG-TERM
MEMORY

MATCHING
EXERCISE

MINIMAL PAIRS

MULTIPLE CHOICE

PERSONALISATION

PROCESS WRITING

PURPOSE
REFORMULATION

REPETITION

learners read a text and discuss detailed aspiitis o
meaning as well as studying the language and text
construction

different learners listen/read different excerptsrf a whole
and then have to share to get all the information

a group of individual words which operate as a nregnl
unit e.g.How do you do?

the stage when learners are capable of makingadigir
learning decisions, using study skills and varil@asning
strategies and resources on their own without étie of the
teacher

the ways how learners approach learning which af th
multiple intelligences they use and how they resjion
different stimuli

when all learners are “locked” in the same activity

wherelearners store things (language) they have to
remember for a longer time

learners have to match words from one group with
meanings from another group

pairs of words which differ by one sound, e.g.da#t

learners choose between three or four possibleeassand
only one is correct

the stage when learners use the language theyuaheng
to talk about themselves and their lives

the various stages that learners go through irriatyaf
sequences in order to compose a written text

the aim, the goal of a speaking or writing activity

a way of reacting to a mistake where the teacher
reformulates what the learner has just said inctiyre

learners are asked to repeat a sound, word orebrter
individually or in chorus
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REVIEWING

ROLE PLAY

SCAN

SELF-CORRECTION

SHORT-TERM
MEMORY

SKIM
SYNONYMS
TASK

TIMELINES

TTT

VIRTUAL
LEARNING

VOCABULARY

WRITING-FOR-
WRITING

WRITING-FOR-
LEARNING
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a part of the writing process where learners |dokleat
they have written to see if it needs further editin

an activity in which learners are asked to imagine
themselves in a situation and are given rolesay ol that
situation

to look over or listen to a text to find out specif
information

learners can correct their own mistakes afterehetier has
indicated incorrectness

the ability to remember things for a temporary pemnly,
because they do not get transferred to our long-ter
memory

to read a text to get the general meaning or gist
words that more or less mean the same thing
something the teacher asks learners to do

when teaching tenses, they represent verb tenses
diagrammatically

stands for teacher talking time, the amount of tima
lesson where the teacher is speaking

learning over the Internet

all the words in English and the ways words collecgoin
together) into phrases and chunks

activities which are used to train learners to e
writers, the tasks reflect real writing tasks

activities used to practice language learners aedui
written form, e.g. to reinforce something they haeen
studying

(Adapted from Harmer, 2009)
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