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Introduction
Translation as an activity has always been there, throughout the centuries it has gone along with the need to communicate with people of different languages. Translation provides access to ideas and experiences that would otherwise be incomprehensible for human being. And this is the most probable way how translation entered the world of teaching and learning foreign languages. According to different teaching methods popular in particular periods, there used to be the times of its great popularity as well as the times of its ignorance and even prohibition. However several supporters of using translation have recently started a debate of re-examining the role of translation in foreign language education. As the result new term of ‘communicative’ translation has been introduced. What is communicative translation and why should it be included in foreign language education?
Translation vs. Communicative translation
Communicative translation is a relatively new term used in language pedagogy. It reflects the need to separate translation from the conventional practice of grammar-translation method. The term emphasizes communicative function of translation and communicative potential of translation activities.
Concerning translation and foreign language education, much work has been done in this field for the last years. Duff (1989) mentions that translation was traditionally accused of being uncommunicative, boring, pointless, difficult and irrelevant. Thus the challenge for leading experts was firstly to change the negative image of translation. Among many others, Cunningham (2000) says: “The lack of positive literature available on translation use in the classroom, and the negative coverage it receives by the ‘experts’ and trainers, has certainly made teachers wary of experimenting with it or doing research on it.” Generally, the research and the literature on translation deal mainly with translation theories, translator’s training programmes and translator’s professional career. Only a small number of works contain relevant methodological guidance on how to include translation into pedagogical practice. In the past as well as in the present, contributed linguists, methodologists and language teachers are David Atkinson, Guy Cook, Alan Duff, Julian Edge, Juliane House, Philip Kerr and from Slovakia Daniela Müglová and many others. 

Communicative translation and foreign language education
A lively debate on the topic of using translation is taking place and generally translation (nowadays under the term communicative translation) is currently undergoing its ‘come-back’ in modern methodology of teaching and learning foreign languages.
Translation, as a service, allows us to overcome linguistics barriers in which the mother tongue confines us. It enables people and societies to communicate with each other – then it has communicative function. Moreover, it provides access not only to other people but to other cultures (including literature, music, traditions, ...) too. Nowadays, multicultural and multilingual society needs to understand not just language but far more and communicative translation can cover all this. Objections such as “translation is boring” cannot be accepted. It is not about WHAT we do, but HOW we do it. 
House (2009) defines communicative translation as translation converted to pedagogical purposes in which learners are embedded in communicative situations relevant to them. This means that students meet real communicative needs and they perform real communicative acts in many different contexts what can be considered only positive way. Communicative translation arose to emphasize communicative potential of translation. It does not involve mechanical word-for-word translation in any case. Communicative translation is the real activity considering both language elements and language functions; generally it performs how language is actually used. As House (2009) states, communicative translation is reasonable cross-linguistic means for exercising and testing in foreign language education. In the meaning of this explanation, communicative translation is not understood as any use of students’ L1 in foreign language education. Communicative translation is understood as an intended purposeful activity developing language skills and generally providing practice of foreign language.

Reasons for and reasons against communicative translation
As it has already been mentioned, translation is one of the most controversial topics in teaching and learning foreign languages. Let’s now look at reasons for and reasons against using communicative translation in language classrooms.
Communicative translation is considered to be real-life activity. Despite the fact that for many students translation is the only activity, connected with foreign language, probably to happen after finishing their studies, communicative translation activities prepare students for real life situations in which they will need a skill of translating. Furthermore communicative translation makes learners thinking about meaning rather than about form. It provides whole-task practice considering both foreign language and mother tongue, learners learn to think comparatively and they make them aware of differences in particular languages, so they are likely to avoid typical mistakes caused by negative L1 transfer. Next, learners are encouraged to take risks in communication as they use any available language to express the idea, such way they are forced to practice the language (Atkinson, 1993). Kerr (2011) adds technical function of communicative translation – he claims that there exist technical devices providing translation which students will use whether we like it or not. He suggests teachers to teach the students how to use them critically and intelligently. Another point is cultural and intercultural aspect of translation. And from cognitive theory, prohibition of learners’ mother tongue means to deprive learners of their most valuable language resource. 
Of course, there exist the proponents as well as the opponents of using communicative translation in foreign language education. From the reasons against communicative translation, the most discussed is continual misuse of translation and its connection with grammar-translation method. This point is definitely irrelevant as there is the new approach towards translation and it negotiates any connection with the practice of grammar-translation method. Traditionally translation is considered to be boring and time-consuming. However these are the matters of teacher’s organization and such arguments cannot be approved. Another point discussed is balanced development of all four language skills. The answer is that while translation used to cover only reading and writing, communicative translation is designed to develop all skills and can be adapted to listening and speaking too. Based on psycholinguistics is the argument on negative L1 transfer. According to Atkinson (1993) and later Kerr (2011) there is nothing wrong about that, students translate in their minds anyway, moreover they could profit from L1 if the activity is done properly. The last of commonly referred arguments is that translation is a deal of professional translators and interpreters. But translation is a real life activity possibly to happen in everyday life. The purpose of its use is not to produce professional translators but to develop a skill of translating among students. According to Kerr (2011) the only real disadvantage of using translation may be its overuse. Teachers should not forget that there is a foreign language lesson taking place and its purpose is to learn the target language. Using communicative translation is only one of the means how to encourage it.

Objectives
Communicative translation is original for its successful shift from learning translation as a set of skills to using translation as a resource of language learning. It develops communicative competence among the students. Duff (1993) emphasizes ‘two-way’ competence as students can communicate not only in foreign language but they are able to communicate both ways using their mother tongue. Moreover, translation develops three essential qualities of language learning: accuracy, clarity, and flexibility. In this way, communicative translation trains students to express the idea of the material using the most appropriate words (= accuracy), they have to search these words and be flexible when doing that (= flexibility) and the product of this process has to convey the meaning (= clarity) (Duff, 1993). These may be done both in written and oral forms engaging both receptive and productive skills. Communicative translation then provides multi-skill activity developing balanced foreign language education.
Organizing communicative translation activity
Probably the biggest problem teacher may face when introducing communicative translation activity is available methodology. In fact, methodological approach registers the existence of communicative translation. Though there is not any single classification of communicative translation as the methodological approach (Müglová, 1996). However there miss the structured methodological approach on communicative translation, few methodologists serve ideas how to apply translation in language pedagogy. Duff (1990) points out that every communicative translation activity has to keep the meaning – translated version should reflect accurately the meaning of the original. Another principle is form, meaning is of course primary, and on the other hand students should match the original form as closely as possible. Students have to be aware of register too. It says to which extend the material is formal or informal so it has much to deal with context. Source language influence has negative impact on naturalism of the product of translation. It is good to teach students how to avoid it. Learners should keep style and clarity in order to give the real impression of the original. Specific principle takes into account idioms. Idiomatic expressions such as similes, metaphors, proverbs, sayings, jargon, slang and colloquialisms should be paid extra attention to. Atkinson (1993) very simply sets four principles of a good communicative translation activity. He says: “Pay attention to context.”, “Concentrate on meaning.”, “Translate ‘social’ meaning.”, “Pay attention to idiomatic language.” (1993, p. 57).
To provide students with really good communicative translation activity, many things have to be considered in advance. The choice of material for developing communicative translation should be directly relevant to the study of foreign language. It is important to realize that translation functions as medium of particular foreign language. Communicative translation is a real life activity, it cannot be done out of context. For this reason, students have to be familiar with both content of the material and its context. Content is chosen by the teachers in advance while context is presented directly during the lesson. Duff (1990) suggests that the good material “should represent customary usage in both written and spoken language”, “should cover the full range of styles and registers”, “should be general rather than specialized”, “should be easy to understand” and “should be interesting and (of course) possible to translate” (1990, p. 10). Atkinson (1993) emphasizes the importance of context. Without context, translation can be difficult or even impossible. “Make sure that learners have as much information as they need about context; who is speaking to whom about what and where.” (Atkinson, 1993, p. 56).
Translation is traditionally considered to be time-consuming activity. Duff (1990) admits that translation activities can easily change even into time-wasting. He suggests these basic principles how to keep the matter of fact when doing communicative translation activities: “all students should be equally involved in the task; nobody should be kept ‘hanging around’”, “the activities should involve as much oral translation as possible” – writing can be done through making notes, “the material itself should be short and varied” and “time limits should be set” (Duff, 1990, p. 9). The form of the lessons is suitable for different class organization. However, translation is said to be an individual kind of work, communicative translation is not. Translation in its nature is suitable for discussion. Communicative translation activities offer many ideas worth discussing. Learners can work in pairs and small groups as it gives students chance to hear and to be heard, they can experiment with language and compare ideas with classmates. 
Every step in the process of education has to be considered in advance. This, of course, applies to communicative translation too. Teacher cannot come to the classroom and simply say to students “translate”. There should be an introduction to the activity, activity itself and some follow up. Multi-skill integration is the most effective. Pre-translation activities are suggested to activate schemata of the activity. The aim of pre-translation is to involve students in the activity itself. They are led-in to the topic, they understand context and content and they acquire particular vocabulary. Translation itself, or while-translation, can take place then. Students can work individually, in pairs or groups. Organization of while-translation depends on the type of activity very much. Post-translation is usually meant to reward, rewrite, revise and evaluate the activity. Duff (1990) emphasizes the role of language correction during post-translation. He asserts the importance of peer-correction. According to him, students can compare their suggestions, they listen to each other and much work on correction is then done by students themselves. However, he reminds also the importance of written translation which cannot be omitted.

Possible problems with using communicative translation
It is useful to think of some problems that are possibly to happen in foreign language classroom when engaging communicative translation. According to Duff (1990) the most serious is fatigue – students tend to be exhausted and frustrated, sometimes they even give up as communicative translation is very demanding activity. It is suggested to encourage students to work on finding solutions themselves. Another problem is afterthought – communicative translation is always focused on process rather than result so better or the best ideas often occurs afterwards. Disagreement – it occurs very often, sometimes quite violent. Teachers are expected to arbitrate; they have to be prepared for it. If agreement cannot be reached, consideration of time is suitable – students are left weeks to consider the most suitable agreement themselves. What comes to mental discipline – students many times do paraphrasing instead of translating so the teacher should think of it too. And last working speeds – there are faster as well as slower students in each class. The best solution to keep working speed is to join up a discussion for the students who are ready first or to set strict time limits and ask the students to do as much of the activity as they can. It is possible that there occur many other problems which are not dealt in particular literature. This is the ‘art’ of teacher’s profession to solve them appropriately. 

Conclusion
Communicative translation is intended purposeful activity developing all language skills. It is a lively process in which the target language acquisition takes place. Moreover, students work with L1 and L2 simultaneously, they are aware of differences between the two languages so they are likely to avoid the mistakes caused by negative L1 transfer. Communicative translation is considered to be multi-skill developing activity engaging students to work with real language in situations likely to happen in their lives. There have recently appeared voices for bringing translation back to language classrooms, the paper deals with communicative translation as a new phenomenon in language pedagogy and presents new information and new knowledge in this field. 
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Resumé
Príspevok pojednáva o preklade a jeho úlohách v cudzojazyčnej výučbe zdôrazňujúc jeho komunikatívnu funkciu. V príspevku sa používa termín komunikatívny preklad ako novozavedený pojem a objasňuje sa jeho význam. Zhrnuté sú výhody a nevýhody používania komunikatívneho prekladu, tiež ciele jeho používania na hodinách cudzieho jazyka a celková organizácia a riadenie aktivít využívajúcich komunikatívny preklad.
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