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1. Introduction

It is commonly acknowledged that the aim of foreign language teaching (FLT) is or should be to improve learners´ communicative competence.  According to Homolová (2003) this term is generally understood as the ability of a foreign language learner to use the language efficiently in real situations of communication. In order to reach the above mentioned goal, learners of a foreign language should be provided with a great variety of teaching methods, techniques and materials, including both artificial and authentic materials. For this reason it is advised to enrich the traditional text-book based lessons with the language of the real world, e.g. with authentic materials (AM). According to the Longman Dictionary of language teaching and applied linguistics (Richards, Platt & Platt, 1985) „authenticity is the degree to which language teaching materials have the qualities of natural speech or writing” (p. 27), while non-authentic materials are “materials produced specifically for language learners“(Peacock, 1997, p. 144). Examples of AM can be literary texts, job advertisements, radio programmes, songs or a wide range of audio-visual materials, etc. 
Certainly, using AM has both its advantages and disadvantages. Their proponents the most often argue that they are more interesting than traditional materials, such as textbooks and their components, because they are up-to-date and provide a precious source of target culture thus making the lesson more enjoyable and motivating. Due to the fact that they demonstrate a true picture of the target language and the culture, they are useful when developing communicative competence. 
However, teachers often refuse to bring real language to their classrooms, as they find it too demanding to work with and time-consuming to prepare. They claim that these materials do not correspond with their students´ level, as they are full of difficult expressions and grammar structures. Furthermore, as grammatical and stylistic rules are often disobeyed in them, they might be a bad example for students. (Homolová, 2003)
But what results have researchers found out about the function of AM in the process of FLT? The following part deals with the answer to the given question. 
2. Research on AM

Numerous studies have been conducted to investigate the effectiveness of using AM in the FLT process. Some of them focus on the effect of AM on different language skills, the most often surveyed of which were receptive skills, e.g. reading and listening comprehension. Others deal with the impact of real language materials on the motivation of language learners. 
Mousavi (2011) contributed to the former type of research examining the impact of the authentic and non-authentic listening materials on the listening comprehension of Iranian EFL learners.  According to his statistics the use of authentic aural materials improved learners’ listening comprehension and had positive effects on them. 
Similar research was carried out by Ghaderpanahi (2012) whose “results showed a statistically significant improvement in listening ability of the EFL students” (p. 146), as well. 
Research in the field of the impact of  AM on EFL learners´ motivation was conducted by Peacock (1997). Based on the results from the observation sheets he reported an increased motivation when AM were used, while according to the statistics from a self-report questionnaire students found artificial materials more interesting than authentic ones. 
A further comparison of traditional with real language materials was made by Pietilä (2009) who carried out a questionnaire survey answered by students. The study focused on the benefits of AM on students´ learning from the students´ point of view. According to the students´ responses AM are considered to be more helpful in the process of foreign language learning than traditional teaching materials, however, artificial materials are also seen as necessary. 
Similarly to the previous survey the purpose of the present study was to investigate EFL learners´ opinions about working with materials originally produced for native speakers. The methodology of the research as well as its results and the conclusion based upon them are discussed in the following parts of the study.
3. Method 

Respondents
A sample of 76 first-year students took part in the investigation, while 38 of them studying either study programme Teaching of English language and literature or English language and culture at the Department of Lingvodidactics and Intercultural studies (KLIŠ students). However, 3 students of the whole group are attending study programme called “Elementárna pedagogika” and they are offered a certain number of subjects also in English language.  Another 38 respondents involved students of different study programmes all attending a subject called “English for academic purposes” (EFAP students). Respondents come from different regions of Slovakia and their age distribution is from 19 to 23 years. Concerning the level of their English proficiency almost 90 % of them passed “maturita” examination in English language at either B1 or B2 level of Common European Framework of Reference for Languages (CEFR), while the rest learned English as a second foreign language. 
Instrumentation
The respondents were given a one-sheet questionnaire of two pages with twelve questions in Slovak language. The questionnaire also involves questions which are not relevant for the purpose of the present study, but as it is a part of a more extended research, they will play an important role when examining other areas of the educational reality in Slovakia. 
The first page with three questions is focused on basic information of the respondents, such as their age, gender, recent study programme, the type of their secondary school. The next two questions investigate the level of school leaving examination passed by the respondents and their experience with staying in an English speaking country. The two last questions deal with textbooks and their components used at secondary schools in Slovakia. 
The second page, which is going to be discussed in the following parts of the study, deals with respondents´ experience with AM during the lessons of English language at their secondary schools. 
Procedure and data analysis 
The data was collected during the month of February in 2013. The questionnaire was filled anonymously and the respondents did not have any time limit. All questions of the questionnaire were analysed manually in a separate chart by filling the collected answers in it, in the end of which they were summed up. At a further stage they were calculated into per cents and put into graphs or charts. According to these statistics I was able to “draw a picture” about students´ views on AM. 
4. Results and discussion
In question 8 respondents were asked whether they had used any kind of AM in the lessons of English language during their secondary education. To make it sure that the students understand the term “authentic material”, I provided them with an explanation of it within my introductory speech and   they could also find its definition next to the offered item in the brackets). 

Comparing the two groups of different study programmes, Figure 1 demonstrates  that 23,68% of EFAP students claim that they never met AM during their secondary education, while amongst KLIŠ students there are only 2 such participants (5,26%).
In the light of these results we might assume that the use of AM in English lessons might have also contributed to the reasons why present KLIŠ students chose a study programme with a focus on English language to the end of their secondary studies. 
The next part of the questionnaire is focused only on those students´ answers who experienced learning English language through AM. In question 9, 10 and 11 they were asked to indicate types of authentic materials they met during their secondary studies, the frequency of using them, the purpose of the tasks with authentic materials they had to do. However, as the aim of the present paper was to investigate students´ opinion about learning through AM, in the further part of the study I am going to analyse only the results of question 12.  
4.1 Students´ views on AM
According to Pietilä (2009) materials used in FLT “should be created from the learners’ point of view since they are the ones who benefit the most from the materials” (p. 3). The following part of the study is focused on students´ opinions on authentic teaching materials from the next four different points of view: 

1.  AM are difficult to work with
2. Using AM makes EFL lessons more enjoyable

3. AM as useful tools of developing language competence

4. AM motivate students to learn English language 
4.1.1 AM are difficult to work with

One of the arguments why some EFL teachers refuse to use AM is that students often struggle with the unusual vocabulary and structure and so they get easily demotivated and frustrated. (Homolová, 2003; Pietilä, 2009) 
In question 12a students had to indicate whether they agree or disagree on the statement that working with AM is demanding.  Comparing the views of the two groups of respondents, in the group of EFAP students almost twice as many respondents think that AM materials are demanding to work with as amongst KLIŠ students. (See Figure 2)
Apparently, KLIŠ students (80, 56 %) felt more confident when working with AM in comparison with their colleagues of other study programmes (58, 62 %). The lack of confidence and having difficulties with AM could have an impact on EFAP students´ choice of study programmes different from those offered by KLIŠ. Solution to reduce students´ unconfidence and difficulties while working with AM might be the careful selection of materials regarding “the age, language level, interests, usefulness and background of the learners”. (Reid, 2009, p. 83)
On the other hand, the collected data also suggests that teachers´ most often mentioned argument why using AM is not appropriate in EFL classrooms does not correspond with students´ opinion. In both groups more than half of the respondents think that working with AM was not demanding. It means that teachers are encouraged to involve tasks based on AM in their lessons.

4.2.2 Using AM makes EFL lessons more enjoyable
Communicative competence does not only mean linguistic competence. It is equally important to be aware of different peculiarities that characterize the target culture. As according to Hatoss (2004) “we teach culture even when we are not intending to or are not aware of doing so” (p. 28), teachers should be careful when choosing the appropriate material. In order to give the learners a true picture of the target culture the use of AM should be considered as crucial, as they are trustful representatives of the target culture (Homolová, 2003; Reid, 2012; Pietilä 2009). Due to this function they are also considered to be more interesting and enjoyable than artificial teaching materials. 

In question 12 b respondents were asked to express their opinion that AM are enjoyable to work with. According to the statistics in Figure 3 no sharp difference can be seen between the answers of the two groups of respondents, as 75 % of the both consider AM to be enjoyable. 
Based on the results we might assume that AM are equally entertaining for all the respondents, even for those who had difficulties while working with them. What is more, only 20, 69 % of EFAP students did not agree with the statement that AM had been enjoyable to learn through, while amongst KLIŠ students 25 % thought the same. These statistics might support teachers to bring real language into their classrooms to make lessons more joyful for students, even if they might have difficulties with them. 
4.2.3 AM as useful tools of developing language competence

Reasons why some students have a stronger willingness to learn a foreign language can be different. Some people simply love the language itself. Other may have practical intentions (Harmer, 1998), such as to get a job abroad or to apply to a university in a foreign country and therefore they prefer to learn from materials which might be useful for their future. 
Question 12c was focused on respondents´ opinion about the usefulness of AM. As displayed in Figure 4  94, 44 % of KLIŠ students and  82,76 % of EFAP students think that  that AM efficiently contribute to the improvement of their language proficiency.  The slight difference in their opinions of 10 % might indicate that KLIŠ students have probably recognized the importance of using AM in the process of developing language skills to a level which corresponds with the requirements of English language studies. However, according to this high rate of agreement we might assume that students not only find AM useful, but they even require the enrichment of traditional teaching materials with them.  
4.2.4 Motivating students to learn English language through AM
“Motivation is one of the most important factors influencing learner achievement.” (Pokrivčáková, 2009, p. 26) To be more precise, according to Tandlichová (1985, p. 95) it “determines how much a person will learn and when he will learn it”. It might differ from person to person, as it depends on numerous factors which influence individuals, such as their needs, interests, personal goals or even their background. 
In question 12d respondents had to express their views if they thought AM had motivated them to learn English language. Comparing the results in Figure 5 a significant correspondence can be seen between the two groups. Surprisingly, in both groups only approximately 55 % of the respondents thought that they had got motivated when AM had been used in the lessons of English language. These results are interesting in the light of students´ responses to the previous questions, as one could hypothesize that if students considered AM to be undemanding, enjoyable and useful they might also find them motivating.  
Although undoubtedly, the percentage of those who agree that AM are useful in the process of language acquisition is higher than of those who do not. Therefore, we might consider it to be a success if more than half of the students in a group get more motivated to learn English due to using AM in the lesson. 
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Figure 1 Students´ experience with AM
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Figure 2  Agreement amongst students that working with AM is demanding
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Figure 3 Students´ agreement that working with AM is enjoyable
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Figure 4  Students´ agreement that AM are useful
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Figure 5  Students´ agreement that AM are motivating to learn English
5. Final conclusions 
Summarizing all the viewpoints, the smallest correspondence between the two study programmes can be seen when comparing their agreement that AM are difficult to work with, as 80, 56 % of KLIŠ students and only 58, 62 % of EFAP students did not consider it to be relevant. When it comes to the statement that AM are useful tools of improving English proficiency, 94, 44 % of KLIŠ students and  82,76 % of EFAP students supported this opinion. Finally, both groups have almost similar opinion on two viewpoints, as approximately 75 % of the respondents consider AM to be enjoyable and 55 % of them find these materials motivating to learn English. 
According to these results the following conclusions could be drawn. 
1. EFAP students´ lack of confidence and their difficulties with AM on one hand might explain the reason of their choice of further education. On the other hand it could also be the consequence of an inappropriate choice of materials regardless students´ level of language competence, their interests or due to the inadequate methodology of handling AM. However, this might also have resulted in students´ choice of study programmes different from those focused on English language. 
2. The 10 % difference in the views regarding the usefulness of AM in English learning might be explained by KLIŠ students´ attitude as they probably might have realized the important role of AM in the preparation for their further education. 
3. When it comes to motivation only 55 % of students think AM motivate them to learn English.  These statistics show a sort of contradiction in respondents´ opinion, as one might suppose that if students consider something to be undemanding, funny and useful, they also find it motivating. However, according to the results it does not have to correspond exactly with each other.  It seems to me that it would advisable to investigate the components of students´ motivation or their perception of the word “motivating”. However, it would require another research primarily focused on motivation, which was not the purpose of the present study.

4. In the light of all the results respondents´ opinions AM are perceived enjoyable and useful by them, as primarily supposed. What is more by the majority of the respondents they are not considered to be demanding, as previously hypothesized. Finally, the fact that half of the respondents got more motivated to learn English language while working with AM, should be convincing enough for teachers to use them as complements to traditional teaching materials.  All in all opinions of the respondents are supportive enough to bring real life materials into the every-day practice of EFL teaching.
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Resumé
Cieľom predloženého príspevku bolo porovnať názory študentov Univerzity Konštantína Filozofa v Nitre o funkcii autentických materiálov (AM) vo výučbe cudzích jazykov. Dotazník bol zameraný na skúsenosti respondentov s AM počas ich stredoškolských štúdií. Príspevok porovnáva názory študentov rôznych aprobácií, ktorí navštevujú predmet „Anglický jazyk pre akademické účely“ (1. skupina) s odpoveďami študentov Katedry lingvodidaktických a interkulturálnych štúdií (2. skupina).
Na základe výsledkov dotazníka obidve skupiny v rovnakej miere súhlasia s tvrdením (75 %), že  práca s AM je zábavná. Napriek tomu iba 55 % študentov z obidvoch skupín si myslí, že ich tieto materiály dokázali v dostatočnej miere motivovať k učeniu sa anglického jazyka. Čo sa týka náročnosti práce s AM, 58, 62 % študentov 1. skupiny  nesúhlasí s tvrdením, že učenie sa pomocou takýchto materiálov je ťažké, pri čom u respondentov 2. skupiny je to až 80,56 %. Z hľadiska efektívnosti, 82,76 % 1. skupiny súhlasí s tvrdením, že AM prispievajú k úspešnému osvojovaniu si anglického jazyka, kým u 2. skupiny tento podiel je 94,44 %.
"Tento príspevok je súčasťou riešenia projektu KEGA 036UKF-4/2013: Tvorba učebníc a multimediálnych kurzov pre nový študijný program ako prostriedok internacionalizácie vysokoškolskej prípravy učiteľov cudzích jazykov".
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